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ABSTRACT

DEVELOPING LISTENING AND SPEAKING SKILLS OF 6" GRADE
PRIMARY SCHOOL STUDENTS BY USING STUDENT-CENTRED
ACTIVITIES

(BURDUR GAZI PRIMARY SCHOOL SAMPLE)

COSKUN, Serkan
Master of Arts, Department of Foreign Languages English Language Teaching
Supervisor: Asst. Prof. Dr. Binnur GENC ILTER
September 2013, xiii+152

This study aimed at understanding whether primary school 6" grade students’
listening and speaking skills’ achievements can be increased by using student-
centred activities, and in this way, take them out from a state of passive to active

learners.

The study was carried on over 16 weeks during 2010-2011 fall and spring terms as
two 8-week parts. In the first 8-week part in the fall term, listening skills, and in the
second 8-week part in the spring term, speaking skills were dealt with. 48 students of
6" grade from Burdur Gazi Primary School participated. In the study, since the aim
is to investigate data obtained by evaluating student achievements, quantitative
research techniques were preferred. This study was applied as an experimental one
with a pretest-posttest control group design. Students were chosen randomly. In the
first part that listening skills were practiced, there were 24 students in each group,
and in the second part that speaking skills were practiced, there were 22 students in

both experimental and control groups.

Experimental and control groups had pretests containing listening and speaking
achievement tests in the first weeks of each period, and it was decided that there was
no statistically significant difference between groups. With students in experimental
group, for both parts of the study starting from the second week, listening and
speaking lessons enhanced with student-centred activities were studied as completing
tools to the subjects they studied from their coursebooks in one lesson time through 6
weeks. Control group, on the other hand, continued to have their lessons with usual

techniques. In each part, in the weeks following 6 practice weeks, posttests
Vv



containing listening and speaking achievement tests were given. Data gained from
pretests and posttests were analysed by using Independent Samples T-test, Paired
Samples T-test, and Intraclass Correlation Coefficient (ICC) via SPSS 16.0 statistical

package program.

In respect of the results evaluated, it was observed that there was a statistically
significant difference between experimental and control groups in terms of listening
skills’ achievements of young adolescent learners, on the other hand, although both
experimental and control groups had an increase in their achievement in speaking
skills’ achievements, the effect size of experimental groups’ increase was higher than
control groups’. In the light of these results, it was understood that in developing
young adolescent learners’ listening and speaking skills, lessons enriched with
student-centred activities were effective in increasing achievement levels of students
in those skills.

Keywords: young learners, teaching language skills, developing listening skills,
developing speaking skills, learner-centred activities
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OZET

ILKOGRETIM 6. SINIF OGRENCILERININ DINLEME VE KONUSMA
BECERILERININ OGRENCIi ODAKLI UYGULAMALAR
KULLANILARAK GELISTIiRILMESI

(BURDUR GAZi iLKOGRETIM OKULU ORNEGI)

COSKUN, Serkan
Yiiksek Lisans, Yabanci Diller Egitimi Boliimii ingilizce Ogretmenligi Programi
Danisman: Yrd. Dog. Dr. Binnur GENC ILTER
Eylil 2013, xiii+152

Bu arastirmada ilkdgretim 6. sinif dgrencilerinin dinleme ve konusma becerilerine
yonelik basarilarinin 68renci odakli etkinlikler kullanilarak ve bu sekilde 6grenciler
pasif dinleyici konumundan aktif uygulayici konumuna getirilerek artirilip

artirllamayacaginin arastirilmasi amaglanmustir.

Calisma 2010-2011 giliz ve bahar donemlerinde 8 haftalik iki ayri bolim halinde
toplam 16 hafta boyunca devam ettirilmistir. Giiz donemindeki birinci 8 haftalik
bolimde dinleme becerileri, bahar donemindeki ikinci 8 haftalik boliimde ise
konusma becerileri ele alinmistir. Calismaya, Burdur Gazi Ilkégretim Okulu 6. simf
ogrencilerinden 48 0Ogrenci katilmistir. Calismada amag¢ Ogrenci basarisinin
Olglilmesiyle elde edilen verilerin arastirilmasi oldugundan nicel arastirma
yontemlerinin kullanilmasi tercih edilmistir. Bu ¢alisma Ontest-sontest deney-kontrol
gruplu ¢alisma deseninde diizenlenen deneysel bir calisma olarak uygulanmstir.
Ogrenciler rastgele atama yontemiyle deney grubu ve kontrol grubu olarak
belirlenmistir. Dinleme becerilerinin ele alindig1 birinci boliimde deney ve kontrol
gruplar1 24’er 6grenciden, konusma becerilerinin ele alindigi ikinci bolimde ise

deney ve kontrol gruplar1 22’°ser 6grenciden olugmaktadir.

Deney ve kontrol gruplar: her iki boliimiin ilk haftasinda dinleme ve konusma basari
testlerini iceren Ontestlere tabi tutulmus ve gruplar arasinda istatistiksel olarak
manidar bir farkin bulunmadig1 tespit edilmistir. Deney grubundaki &grencilerle
calismanin her iki boliimiinde de 2. haftadan itibaren 6 hafta boyunca ve 1 ders saati
icinde ders kitaplarindan isledikleri konulara ek/tamamlayici olarak 6grenci odakli

etkinliklerle gelistirilmis dinleme ve konusma aktiviteleri uygulanmigtir. Kontrol
vii



grubu ise daha once kullanilmakta olan yontemlerle derslerine devam etmislerdir.
Her iki boliimde de 6 haftalik uygulama siiresinin bitmesini takip eden haftada deney
ve kontrol gruplarima dinleme ve konusma basar1 testlerinin yer aldigi sontestler
verilmistir. Ontest ve sontestlerden toplanan veriler Bagimli Orneklem ve Bagimsiz
Orneklem T-testleri ve Simf I¢i Korelasyon Katsayis1 kullamlarak SPSS 16.0

istatistik paket programiyla incelenmistir.

Elde edilen sonuglara gore gen¢ yetiskin 6grenenlerin dinleme becerilerindeki
basarilar1 agisindan deney ve kontrol gruplar: arasinda istatistiksel olarak manidar bir
farkin olustugu, konusma becerilerinde ise her iki grubun basar1 seviyelerinde artis
olmasina ragmen deney grubunda bu artisin etki biiyiikliigiiniin kontrol grubuna gore
daha fazla oldugu gozlemlenmistir. Ortaya ¢ikan bu sonuglara gore Ogrencilerin
dinleme ve konusma becerilerini gelistirmede 0&grenci odakli etkinliklerle
zenginlestirilen derslerin 6grencilerin bu becerilerdeki basar1 diizeylerini artirmada

etkili oldugu anlasilmistir.

Anahtar Sozciikler: gen¢ Ogrenenler, dil becerilerinin 6gretimi, dinleme
becerilerinin gelistirilmesi, konusma becerilerinin gelistirilmesi, 6grenci-odakli

etkinlikler
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CHAPTER |

INTRODUCTION

The study has been carried out to see the impact of student-centred activities on
improving listening and speaking skills’ achievements of 6" grade primary school
students. Chapter 1 analyses background of the study to give insights about the
situation investigated. The sections inside Chapter 1 try to unfold such topics as
background information, problem of the study, purpose of the study including
research questions, hypothesis, method of the research adopted, scope of the study,

significance and limitations of the study and definitions of key terms and phrases.

1.1. Background to the Study

All living creatures need to express themselves, and they use numerous means to
construct their message and deliver it properly to make it meaningful in others’
minds. Some use physical actions, gestures, mimics, facial expressions and others
use sounds (Broughton, Brumfit, Flavell, Hill, & Pincas, 1994, p. 25). In addition,
some of them use both physical movements and sounds together like a bird singing
and dancing together to express a feeling to its kind. As such, humans are able to use
many techniques to communicate with each other. Although most of the techniques
are more or less the same with other creatures, a human being’s idea that s/he wants
to transfer can be much more complex than the others’ in terms of productivity and
structural complexity. However, the main and ultimate aim of all living creatures in

communicating is to continue their lives (Broughton et al., 1994, p. 25).

Recently, the world has become a global village and people travel around the world,
meet new people, learn their culture and feel eager to talk about their experiences to
other people. With the help of developing technology, internet and increasing
number of communication tools, people share everything to keep themselves up-to-
date even without leaving the comfort of their chairs. Development in technology has
transferred people from writing and reading letters to seeing and talking to each other

instantly. However, there is only one thing left to mention to make all the
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aforementioned tools to become useful for communication: language. The language
assists humans both to create their own individualities and permit them to be an
active member of society and culture (Chastain, 1988, p. 56). From daily
communicational needs to social or political events, information is shared through
language. Therefore, people, who are in need of sharing their thoughts, signing a
contract, singing a song, declaring a peace or asking a glass of water, feel they have

to learn a second (L2), third (L3) or a foreign language besides their mother tongue.

In today’s world, English is the lingua franca. Almost one-sixth of world’s
population speaks and many of the others try to learn English (Broughton et al.,
1994, p. 1). Hence, apart from native speakers learning English as L1, there are
learners of English as a second language (ESL) and learners of English as a foreign
language (EFL). With globalization and English being lingua franca, second and
foreign language learning and teaching have gained importance in the last century.
Researchers have developed and suggested different teaching methods and
techniques following different approaches like Behaviourism, Cognitivism,
Nativism, Constructivism, and so on to create better learning environments for the

outer and expanding circle (Kachru, 1985, pp. 12-13).

In one hand, there are traditional methods like Grammar Translation Method (GTM),
Direct Method (DM) and Audio-lingual Method (ALM) and there are alternative
methods like Total Physical Response (TPR), Suggestopedia, Silent Way (SW),
Community Language Learning (CLL), Communicative Language Teaching (CLT),
and etc. While traditional methods seem to focus on the structure of language and
set a more teacher-centred language teaching context (Nunan & Lamb, 1996, p. 14),
new methods are focusing on communicative and meaningful use of language by
learners, who are active participants of their own learning processes as in CLT
(Richards & Rodgers, 2002, p. 161). In other hand, as a learning theory suggested by
its pioneers such as Piaget (1896-1980) and Vygotsky (1896-1934), Constructivist
point of view, which is popular in recent years, emphasizes the importance of both
learners’ constructing their own meanings out of given input and social interaction,
which helps and nurtures this meaning construction process (Brown, 2007, pp. 12-
13).



Constructivism seems to support methods like CLL, Silent Way and especially CLT
in terms of learner-centredness and communicative and meaningful use of language
through social interaction. Therefore, it can be assumed that with a CLT method
based on Constructivism, learners have a more active role in their own learning
(Slavin, 2003, pp. 257-258), which brings us to the idea of learner-centred teaching.
Traditional approaches and methods put teacher on the basis of language teaching as
the source of input. In teacher-centred language teaching, which follows the footsteps
of Behaviourism, teacher speaks all the time, controls the students, activities, and
judges the performances of students by giving rewards or punishments, and learners
do nothing but passively accept the information (Altan & Trombly, 2001, p. 28).
However, in a student/learner-centred language teaching, children are believed to be
at the centre of teaching/learning and planning processes (Cameron, 2005, p. 1).
Those processes are designed in terms of learners’ needs, interests and abilities. In a
learner-centred environment, students learn a language autonomously in a
communicative and authentic environment by negotiating meaning in small groups
or pairs (Altan & Trombly, 2001, p. 28). It may be concluded in this way that
student/learner-centred education focuses on students and learning more than
teachers and teaching (Wohlfarth, Sheras, Bennett, Simon, Pimentel, & Gabel, 2008,
p. 67). It can be understood from the information above that student/learner-centred
education is a Constructivism driven idea, which recently started to be adopted by
many (Thompson, 2013, pp. 49-50) as it is co-operated with a popular method, CLT
(Cai, 2007, p. 10).

When the language learning/teaching process is inquired on the learner variables’
side, keeping the importance of learning an L2 or a foreign language in mind, the
starting age is an important but controversial issue (Haznedar & Uysal, 2010, p. 4).
General belief is that young learners learn an L2 or a foreign language better than
adults. As Macnamara (1973) suggests young learners learn an L2 or a foreign
language with a little effort when they are surrounded by appropriate conditions,
however, adults have problems while they are trying to learn it (as cited in Singleton,
1989, p. 2). The younger the better idea is based on Critical Period Hypothesis (CPH)
(Lenneberg, 1967), which holds the thought that there is an optimal period for

language acquisition/learning before puberty. During this optimal period, children’s

3



brains still have the ability to learn an L2 or foreign language as more or less in the
same way it acquires L1 (Cameron, 2005, p. 13), and there are some other social,
affective, educational and experiential issues that help children to be called better
learners than adults (Brumfit, 1991, p. vii). However, there are some other studies
that show older learners perform equally in the language learning process, and
sometimes even better than young learners at the beginning (Harmer, 2007, p. 81).
Although there is no conclusive result about the issue, as Lightbown and Spada
(2003, pp. 60-68) reviewed and presented the pros and cons of the issue, it can be
understood that age, in some certain ways, affects the language learning process.
Therefore, it can be explained that teaching foreign languages to young learners is a
delicate and important job since they need extra attention, help or as Bruner (1976)
suggests “scaffolding”, time to develop their abilities in a foreign language, and

social interaction as Vygotsky (1962) suggests (as cited in Cameron, 2005, pp. 5-7).

Humans need to interact with each other to share their ideas through language as it
can be interpreted from the information delivered so far. While this interaction
occurs, they use certain skills to send their messages appropriately through a certain
channel so that the receiver can understand what it means. In a traditional sense,
humans use four skills related to language: listening, speaking, reading and writing.
In Common European Framework of Reference (CEF) (2007, pp. 26-27), however,
apart from listening, reading and writing, speaking skill is divided into two sub-
skills: spoken production and spoken interaction. These skills can be divided into two
categories in terms of their natural structure as they are passive or active (Harmer,
2007, p. 265): receptive skills, which are listening and reading on the former side,
and productive skills, which are speaking and writing on the latter side. Although
there is a distinction between receptive and productive skills or among each skill one
by one, the general idea is teaching skills together. Current research reveals that, as
Hinkel (2006) states, people use four skills in tandem in a meaningful
communication rather than separately since it is not really possible to switch off your
listening skill when you are speaking or stop reading when you are writing
something or vice versa. Therefore, it can be assumed that no matter which skill is

focused on in teaching a language, other skills will still be active and need to be fed



even though they cover a few per cent of the whole teaching time (Demirel, 2012, p.
97).

While young learners are acquiring or learning language skills both in L1 and L2 or
foreign language, they are likely to follow a natural order (Demirel, 2012, p. 97;
Sevik, 2010, p. 10). At first, they acquire/learn listening and speaking, then reading
and writing. In addition, as Universal Grammar (UG), which is offered in the
Nativist Approach/Innateness Hypothesis, supports that young learners seem to have
an innate ability to use their listening and speaking skills from birth, although they do
not receive any instruction to use them (Brown, 2007, p. 28; Fromkin et al., 2007, p.
348). On the other hand, they need to learn and/or receive instructions about how to
read and write. Like in L1, emergent communication need of a human about a
second/foreign language is to understand what s/he hears and respond with an
appropriate speech. In addition, it can be said that of all those four skills people tend
to use listening and speaking for the most parts of their lives. As it is suggested by
Fromkin, Rodman and Hyams (2007): “a normal human being can go through life
without learning to read or write” (p. 342). According to the studies of Rivers and
Temperley (1978), Oxford (1993) and Celce-Murcia (1995), people spend almost 9%
of their time in writing, 16% in reading, 30% in speaking and 45% in listening (as
cited in Hedge, 2008, p. 228). As easily understood from the rates, people devote
three-fourths of their time (75%) to listen to the others and speak to them. Thus, it
may not be really hard to understand the importance of listening and speaking while
most of the people around the world still cannot read and write even today, but they
listen and speak to meet their needs such as biological, social, cultural,
communicational, etc. (Fromkin, Rodman, & Hyams, 2007). Moreover, those skills
are immediate tools, which are easy to activate and use, since they do not need to be

learned as it is mentioned above.

After giving insights to the general issue, now it might be possible to draw the
framework of teaching foreign languages to young learners in Turkey. Studies on
developing foreign language programs were started in 1968 in terms of the
agreement made between Turkey and Council of Europe (Demirel, 2012, p. 14). As
the first step of the modernization act, “Yabanci Diller Ogretimi Gelistirme Merkezi”

(Foreign Languages Teaching Development Centre) was founded by the Ministry of
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National Education (MNE) in 1972, and till 1997, the foreign language curriculum,
coursebooks and materials were developed and revised (Demirel, 2012, pp. 14-15).
In 1997, after the 8-year compulsory education reform in primary level, foreign
language teaching was decided to start from the 4™ grade (Demirel, 2012, p. 17). The
curriculum was renewed again in 2005 to fill the gaps of previous policy
implementation and to adapt the program to the European Union language teaching
standards defined in CEF (Kirkgéz, 2010, p. 24). As Kirkgoz (2007) and Mirici
(2006) explain these renovations in the curriculum brought the need of a new course
“Teaching English to Young Learners” (TEYL), and the Ministry of National
Education organized seminars to explain new constructivist and communicative
teaching philosophies, on which the new curriculum was based, and to teach ‘how-
to’ principles of TEYL to teachers (as cited in Haznedar & Uysal, 2010, p. 2). From
the first studies to today, according to Ekmekg¢i (2003) and Geng (2004), English has
been the most widely taught foreign language in Turkey, followed by German and
French (as cited in Haznedar & Uysal, 2010, p. 6). In addition, when the allocated
time for English in primary schools is analysed, it can be seen that 4™ and 5" graders
have 2-hour compulsory and 2-hour optional English courses, and 6", 7" and 8"
graders have a 4-hour English course and 2-hour optional foreign language courses
(e.g. German and French) per week (Demirel, 2012, p. 17).

The aim of this study is to investigate whether listening and speaking skills of 6
grade children can be developed by using learner/student-centred activities, which is
in the core of CLT and Constructivism, to enrich the usual teaching/learning event.
In addition, this study might help to shed a light in teachers’, prospective teachers’
and coursebook designers’ minds about how to integrate learner/student-centred

practices in their lessons and coursebooks for future applications.

1.2. Statement of the Problem

As it has been stated above, young learners acquire listening and speaking skills in
their L1 with a little effort while they are exposed to language or as it is theoretically
right to call, input from the very early days of their lives. Their parents or people
around them provide necessary and suitable input so they do not learn specific

grammatical rules of language or strategies about how to listen or speak since very
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young children do not understand what is told them because of biological and
developmental reasons; however, they are gradually becoming competent in listening

and speaking.

Although the case is more or less the same in L2; in foreign language learning,
young learners need to get help to develop their listening and speaking skills besides
reading and writing. Whereas most of the time they do not have the opportunity to be
exposed to language outside the classroom (Cameron, 2005, p. 11). In addition, their
only experience of target language is limited to a few hours a day or a week.
Moreover, in the traditional classroom, students generally depend on their teachers
and coursebooks and do whatever their teacher says and nothing more. As Cameron
(2005, p. 16) suggests those students, who are restricted in terms of exposure and
input, will not be able to use foreign language to its full range according to recent
studies, and as Broughton et al. (1994, p. 35) suggest ‘classroom English’ or

‘textbook English’ does not provide any real communicative purpose, as well.

In Turkey, beginning from the 4™ grade, students start to have English courses till the
end of their university education. Although it seems a long period of time, it might be
said that there is a decrease in the efficiency of courses and achievements of students
due to many reasons such as limited course hours as it is mentioned above, lack of
authenticity and quality in materials, lack of pedagogically qualified teachers,
demotivated students and etc. Especially, coursebooks, which are not designed in
terms of CLT and Constructivist principles, may lead complicated scenario in the
foreign language classroom when content and design are not enough and suitable to
students’ features since students’ language learning time is already limited to a few
hours and input is restricted to teacher and coursebook. Thus, students may not have
a source to learn, practice and develop their listening and speaking skills at all except

for their teacher.

It can be seen that most of the coursebooks designed after two renewal acts in
curriculum in Turkey have been claimed to reflect constructivist and communicative
approaches in them. However, general overview of those coursebooks might reveal
that they still focus on structure rather than real life communicative implementations

of language. In addition, it might be seen that reading and writing skills are still paid



a lot attention than listening and speaking skills, which contrasts with
aforementioned ideas that language skills should be focused on integratively and
young learners learning an L2 or foreign language follow a natural order while they
are learning language skills so that they should learn how to listen and speak at first.
Consequence is students who can read and write but not listen and speak or with a
bold term, deaf and dumb. In addition, it might worsen the situation if teacher is an
inexperienced one or a traditional one, who is strictly loyal to old methodology.
Since the traditional way gives a priority to reading and writing instead of listening
and speaking, students may not develop listening and speaking skills adequately and

effectively in a traditional teacher’s class.

Washback/Backwash effect, which means testing effect on teaching and learning
(Hughes, 2003, p. 1), seems another problematic area in teaching language skills
integratively in Turkey. It is seen that in classroom exams or in nationwide exams,
the focus is on reading and writing skills. Even it might be said that in nationwide
exams, the focus is only on reading skills. Therefore, teachers and students feel they
have to teach/learn and develop their reading and writing skills because there is
nothing to listen and they do not need to speak in the exams. However, language is a
whole system. Whether it is the mother tongue or target language that students are
acquiring or learning, there is no chance for them only to read and write to
communicate with other people in real life. Even they have to listen and speak
inevitably to meet their needs when it is thought that they or the people they want to

interact are not successful at reading and writing.

With the lack of listening and speaking skills, students may encounter difficulties in
both their social lives and professional lives besides their educational lives. They
may feel anxious and unwilling about talking in English with their friends or
foreigners because they are afraid of humiliation or they cannot get a job because it
requires a proficient level of listening and speaking in English. In addition, they
might avoid travelling abroad alone. They might feel that they cannot survive in a
foreign country since they need to listen to and speak with locals, which can be a task
they may be afraid to cope with, for their emergent needs, and many other reasons
can be added to those listed above.



Consequently, it can be understood from the situation, which is tried to be
summarised above that listening and speaking skills seem to be neglected in primary
education. Therefore, it can be seen in this way that there is an emergent need to
teach listening and speaking skills as early as possible before teaching reading and
writing but without totally excluding any skills in the process. Even though the time
is limited, in this short time span, teachers need to do their bests to set the most
suitable context by being aware of both pedagogical and linguistic issues of teaching
language skills and especially as this study’s subject, listening and speaking skills of
English to young learners. In addition, learner-centred teaching and activities
designed accordingly, since they give a chance to students to control and use target
language in real life situations by interacting with their friends, may both help
students and teachers as English Language Curriculum already suggests following a
constructivist, communicative and a learner-centred way in the foreign language

classroom.

1.3. Purpose of the Study

In Turkey, throughout the primary years from the 4™ grade till children reach
puberty, they have a chance to gain native like fluency and competence in target
language as Critical Period Hypothesis suggests, in case they actively join in
language learning process, and they are given chances to take the input and create
their own meaning through social interaction. However, it might be said that the
foreign language learning process is not that effective on children in primary level in
Turkey because children still seem to have problems with listening and speaking
even when they reach university level since they do not receive enough, quality,
suitable and well-designed input that can trigger them to listen and speak. Therefore,
children do not have the chance to use their listening and speaking skills in the target
language most of the time in the class. They just do the exercises and activities that
their coursebooks and/or their teachers offer. However, those exercises and activities
are generally focused on reading and writing skills since children are not asked to
listen and speak in the exams. The result is children who have problems with

listening and speaking but who can read and write in the foreign language.



Having this in mind, the purpose of the study is to turn the focus on listening and
speaking skills at early levels and develop them by enriching the lesson with
activities that ask students to become active and the teacher to become a guide in the
process. In order to do this, the study will offer learner-centred listening and
speaking activities that will fit in the subjects in the coursebook. These activities will
not be a substitution but supplementary to the activities in the coursebook. In this
way, the study might show teachers that they do not need to follow each instruction,
exercise or activity in the coursebook or get rid of that coursebook at all but create
their own lesson with extra activities, which will help children to develop their skills,
by blending them with the ones in coursebook. Thus, students will have chances to

actively participate in the learning process.

The study investigates primary school 6™ grade students. The aim to choose this level
in this study is that children are just in the middle of primary level foreign language
education because the process starts from the 4™ grade and ends in the 8" grade.
They are expected to reach some maturity in language, that is, they should be
between Al and A2 levels in terms of CEF common reference levels (Council of
Europe, 2007). However, they seem to struggle to do certain tasks in listening and
speaking. Therefore, this study will try to identify their actual levels before the
treatment starts and show the difference between what is expected in terms of
language proficiency and what is in hand. The study will also try to show that if
students can reach the expected level when the lesson is enriched by using learner-

centred activities.

The independent variable in this study is learner-centred listening and speaking
activities and the dependent variable is student achievement in these skills. Through
this quasi-experimental study, it is aimed to find some evidence to show the effect of
student/learner-centred activities used in the study on 6™ grade primary school
students’ listening and speaking skills achievement. It is hoped that the idea, method,
instruments and findings will provide a basis for further studies in primary level

foreign language teaching/learning.

Based on the purposes above, this study investigates the following research

questions:
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Research Question 1: Is there a statistically significant difference between
experimental group students and control group students in terms of their listening

skill achievements before the study?

Research Question 2: Is there a statistically significant difference between
experimental group students and control group students in terms of their speaking
skill achievements before the study?

Research Question 3: Is there a statistically significant difference in experimental
group students’ listening skill achievements according to their pretest and posttest

results?

Research Question 4: Is there a statistically significant difference in control group

students’ listening skill achievements according to their pretest and posttest results?

Research Question 5: Is there a statistically significant difference in experimental
group students’ speaking skill achievements according to their pretest and posttest

results?

Research Question 6: Is there a statistically significant difference in control group

students’ speaking skill achievements according to their pretest and posttest results?

Research Question 7: Is there a statistically significant difference between
experimental group students and control group students in terms of their listening

skill achievements at the end of the study?

Research Question 8: Is there a statistically significant difference between
experimental group students and control group students in terms of their speaking
skill achievements at the end of the study?

1.4. Scope of the Study

The study was focused on analysing the effects of learner-centred activities on the
achievements of 6™ grade primary school students in listening and speaking skills.
This study was carried out in Burdur Gazi Primary School. The participants consisted
of students of two 6™ grade classes, who were studying at that school in 2010-2011

educational year. The number of participants was 48.
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1.5. Significance of the Study

It is claimed that the findings of this research will give some insights about the
effects of learner-centred activities on 6™ grade primary school students’ listening
and speaking skills development. The results may lead teachers and coursebook
writers to review their methods and techniques, and provide an opportunity to

understand the effectiveness of learner-centred activities in foreign language classes.

The results may also be used by other teachers in other primary schools since the
problem seems to be general to many students at that level. In addition, the main idea
behind the study can be adapted and applied to all levels starting from the beginning
of foreign language education in primary school till the end of university. The study

might also serve other researchers for further studies on this topic.

1.6. Limitations

It should be acknowledged that there are some limitations to the study. First of all,
the study was carried out only in Burdur Gazi Primary School with 6™ grade
students. Therefore, the population of the study is limited 48 students aged between
11 and 12 at that level. In addition, the results of the study cannot be generalized to
other age groups. As this study is a case study carried out in just one primary school,

the results may not be generalized to all 6™ grade students in Turkey, as well.

Since the aim of the study is to investigate listening and speaking skills’
achievements of participants, reading and writing skills were not included in the
analysis and evaluation processes. Moreover, data collection tools are expected to
evaluate only the achievement levels of participants but not the other aspects such as
gender, motivation, attitude, socio-cultural differences, and coursebook analysis and
experience level of the teacher, etc.

Before the application of pretests, listening and speaking exams of KET were
analysed and question/questions, which is/are not suitable to the levels of
participants, was/were omitted, and also the questions prepared for the first part of
the speaking exam developed accordingly by the researcher consulting with the
teacher. Therefore, the results obtained from this study are expected to reflect the
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nature of data collection tools, and scores may not be generalized to other data
collection tools.

The duration of the study is limited to two 8-week period in the first and second
semesters of 2010-2011 educational year. Each skill was studied for one lesson time
through 6 weeks in each 8-week period for experimental group, and the control
group followed their usual ways.

1.7. Definitions of Terms and Phrases

Constructivism: It is a theory to explain how knowledge is constructed in the human
being when information comes into contact with existing knowledge that had been

developed by experiences.

Common Reference Levels (in CEF): These are the six levels (breakthrough,
waystage, threshold, vantage, effective operational proficiency, mastery) defined in
CEF (Council of Europe, 2007) about the proficiency levels of language learners.

ESL classroom: It is the language classroom, where English is taught as a second

language.

EFL classroom: It is the language classroom, where English is taught as a foreign
language.

Learner-centred activities: Those are the activities, which are designed in terms of
the needs, interests and background of learners. It is one of the fundamental features

of Constructivism besides Communicative Language Learning.
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CHAPTER II

REVIEW OF LITERATURE

2.1. Introduction

Teaching a foreign language to young learners is a tiring but an important job and it
has gained a lot attention in the last years. Early start has obviously its own benefits
in foreign language learning since children learn a foreign language more easily than
adults and reach almost native like fluency if proper conditions can be provided. It is
another obvious issue that listening and speaking skills benefit a lot from early start
since it is natural to begin with those skills as it is mentioned before when you start
learning a second or foreign language. In addition, in the English Language
Curriculum for Primary Education (2006, p. 36), it is also mentioned that there are
personal and social benefits of learning a foreign language at an early age such as
communicating with other people and understanding their culture as well as her/his
own culture, having improved school performance and enhanced problem solving
skills, and getting job opportunities personally, and enhancing economic
competitiveness, improving global communication and sustaining political and
security interests socially. Therefore, in many countries, governments have been
trying to lower the starting age of learning a second language/foreign language
(Haznedar & Uysal, 2010, p. 1; Brewster, Ellis, & Girard, 2004, p. 1; Kirkgoz, 2007,
p. 23), as it was the case in Turkey after two curriculum renovation in 1997 and in
2005 (Haznedar & Uysal, 2010, p. 1).

However, there are many other issues to consider like individual differences,
psychological and social factors, exposure span, nature of instruction, materials, etc.
besides age. In this chapter, questions such as who are young learners?, what are
their characteristics?, how do they learn?, how do they learn an second language or
foreign language?, what are the conditions to be considered about young learners?,
which approaches are to be used in foreign language teaching to young learners?,
how to teach listening and speaking to young learners, what is the student/learner
centred teaching/learning?, how is it applied to young learners’ language learning
context and how is it applied to young learners’ listening and speaking skills
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learning, and how to assess young learners and their listening and speaking skills?

will be answered.

2.2. Young Learners

As Mirici suggests (2001, p. 33) undoubtedly language acquisition/learning process
shows differences in terms of learners’ age groups because of both physical and
biological factors corresponding with human development. According to many
researchers and studies, age is not the only factor but it is an important one in
language acquisition/learning process since young learners’ brain faculties that help
language acquisition are still active to learn another language. In addition, young
learners do not have many biological, neurological, social and emotional barriers to

overcome towards foreign language learning.

When it comes to define who the young learners are, it can be seen that there are
different descriptions. According to Brumfit (1991, p. v) the term young learner
covers children from the early stages of schooling up to 13-14 years old. However,
Phillips (2003, p. 3) defines young learners as children from the first year of formal
schooling (5-6 years old) to 11-12 years old. On the other hand, Scott and Ytreberg
(2004, p. 1) identify children between 5 and 10-11 years old as young language
learners. Cameron (2005, p. xi) puts forward a similar description to Phillips’s
aforementioned description and Linse’s (2005, p. 2) description and names young
learners as children between 5 and 12 years old. In addition, Haznedar and Uysal
(2010, p. 4) accept young learners as children aged 6 to 12, as well.

As we have seen above, general current on this issue suggests that the term young
learner means children between 6 and 12. However, it might be necessary to divide
young learners as to age groups since it is believed that there are developmental
differences between what a five or six-year-old can do and what a ten-year-old can
do (Scott & Ytreberg, 2004, p. 1; the Ministry of National Education, 2006, p. 37). In
many studies, young learners are categorized in many different ways but it might be
said that in general, children between the ages 3-6/7 are accepted as very young
learners, children between the ages 7-9/10 are accepted as young learners and
children between the ages 10/11-12/14/15 are accepted young adolescent

learners/adolescents/older learners/late young learners. Although there are different
15



categorizations in different works, the following categorization might reflect the
general picture in Turkey; for the preschool Level in which 3-6 years old students
take place, the students are called very young learners. For the 1% to 3" grade, 7-9
years old students are called young learners. The last one, for the 4™ to 6" grade, 10-

12 years old students are called older/late young learners (Erséz, 2009).

The focus in this study will be on the third group, however, terms young learner and
young adolescent learner will be used interchangeably throughout the study since the
English Language Curriculum (2006) and general consensus define 6™ grade
students, who are 11-12 years old, as either young learners or young adolescent
learners (Brumfit, 1991; Phillips, 2003; Scott & Ytreberg, 2004; Linse, 2005;
Cameron, 2005; Haznedar & Uysal, 2010).

2.3. How Do Young Learners Learn?

Although there are many different descriptions of young learners in terms of age, and
it may not be easy to draw a common frame for all learners because of their
individual differences, so it might be said that they still have some similar
characteristics, which can be seen in children from different backgrounds, and some
researchers provide some of those characteristics in their studies. However, it should
be kept in mind that characteristics presented here and in any other studies may not
draw the real and conclusive picture of young learners. Obviously, there will be some
differences from nation to nation, culture to culture, society to society and person to
person. Here it is aimed to share some common ideas about the issue. For example,
the most common characteristics may be listed as children have limited span of
attention, they love to imitate and mime, they enjoy repetition, they are active and
like to move around, they like to name things, and they are ready to work in groups
(Broughton et al., 1994, pp. 168-171). In addition, Brumfit (1991, p. v) shares his list

of common characteristics of young learners below:

e Young learners are only just beginning their schooling, so that teachers have a

major opportunity to mould their expectations of life in school.
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As a group they are potentially more differentiated than secondary or adult
learners, for they are closer to their varied home cultures, and new to the

conformity increasingly imposed across cultural groupings by the school.

They tend to be keen and enthusiastic learners, without the inhibitions which

older children sometimes bring to their schooling.

Their learning can be closely linked with their development of ideas and
concepts, because it is so close to their initial experience of formal schooling.

They need physical movement and activity as much as stimulation for their
thinking, and the closer together these can be the better.

Brewster et al. (2004, pp. 27-28), on the other hand, provide some practical and clear

information about young learners and they describe the characteristics of them as

below. According to them, children:

have a lot of physical energy and often need to be physically active
have a wide range of emotional needs

are emotionally excitable

are developing conceptually and are at an early stage of their schooling
are still developing literacy in their first language

learn more slowly and forget things quickly

tend to be self-oriented and preoccupied with their own world

get bored easily

are excellent mimics

can concentrate for a surprisingly long time if they are interested

can be easily distracted but also very enthusiastic

Even though there are common characteristics of young learners as it is mentioned

above, there are also some other characteristics that are believed to be shared within

the age groups, since just one year creates a big difference among children (Brewster
et al., 2004, p. 28). For example, Scott and Ytreberg (2004, p. 1) divide young
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learners into two groups: the five to seven year olds and the eight to ten year olds in

terms of their levels and language learning backgrounds. According to them, five to
seven year olds (Scott & Ytreberg, 2004, pp. 1-2):

can talk about what they are doing

can tell you about what they have done or heard

can plan activities

can argue for something and tell you why they think what they think
can use logical reasoning

can use their vivid imaginations

can use a wide range of intonation patterns in their mother tongue

can understand direct human interaction

In addition, they also add some other characteristics of five to seven year olds and

extend their point of view with items that are summarised below (Scott & Ytreberg,
2004, pp. 2-3):

They are aware that the world is governed by rules.

They understand the situation rather than language.

They use language skills without being aware of them.

They understand through their hands, eyes, ears.

They are very logical.

They have a short attention and concentration span.

They may have problems in differentiating between fact and fiction.

They love to play and work alone but in the company of others. They do not

like to share. They are very self-centred.

They have a different point of view to the world than adults. They generally

interpret events from their own frames.

They generally do not accept that they do not know something.
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They cannot decide on their own what to learn.
They love play and they learn easily when they enjoy.

They are very enthusiastic and positive about learning.

While aforementioned lists are about the beginning group, Scott and Ytreberg (2004,

pp. 3-4) list the characteristics of their second group, eight to ten year olds, as well:

Their basic concepts are formed. They have very decided views of the world.
They can tell the difference between fact and fiction.
They can ask questions all the time.

They rely on spoken word as well as the physical world to convey and

understand meaning.
They are able to make some decisions about their own learning.
They have definite views about what they like and do not like doing.

They have a developed sense of fairness about what happens in the classroom

and begin to question the teacher’s decisions.

They are able to work with others and learn from others.

Harmer (2007, p. 82) also defines the characteristics of young children (3-9) and

adolescents (10-12), and his ideas are summarised. According to him, the

characteristics of young learners are as following:

They respond to what they understand from all bunches of words even if they

may not understand each word.
They often learn indirectly rather than focusing on a specific subject.

They understand to the most when they not only get explanations but also,

see, hear, touch and interact.
Abstract concepts are difficult to understand.
They are enthusiastic and curious learners.

They are in need of an individual support and approval from their teacher.
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They love to talk about themselves and easily respond to the topics about

their own lives.

They have a limited attention span and they can easily get bored unless they

have an interesting task to do.

In addition, Harmer (2007, pp. 82-84) talks about the features of YALS:

Despite their success as language learners, they are seen as a problematic
group.
They have a greater ability for abstract thoughts.

They commit passionately to what they are doing once they are engaged.

They start to understand the need for learning and can be given

responsibilities.
They search for identity and they are in need of self-esteem.
They need to feel good about themselves and expect to be valued.

They need their teachers’ and peers’ approval and extremely vulnerable to

criticisms of their peers.

They have longer attention span compared to young learners.

As this study focuses on 11-12 year old age group, it might be necessary to give

further details about their characteristics. Young adolescent learners at this age group

are described as wondrous group, who are eager to learn, energetic, curious,

adventurous, sociable, honest and in a problem solving manner (Center for

Collaborative Education, 2003). They are believed to be just at the beginning of a

complete change, cognitively, physically, emotionally and psychologically, socially,

and morally (Center for Collaborative Education, 2003; the Ministry of National

Education, 2006, p. 119). Lounsbury (2000, pp. 3-4) lists some generalizations about

young adolescent learners, which might give us some clues about how to behave to

those at school, at home, and in society:

Early adolescence is a distinctive developmental stage of life.

The general public has limited understanding of these 10-15 year olds.
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e The accelerated physical and personal development that occurs during this
period is the greatest in the human life cycle and is marked by great variance

in both the timing and rate of growth.

e These are the years during which each individual forms his/her adult
personality, basic values, and attitudes—those things that determine one's

behaviour.

e They reach physical maturity at an earlier age than their grandparents and

they acquire apparent sophistication earlier than in previous generations.
e They seek autonomy and independence.
e They are by nature explorers, curious and adventuresome.
e They have intellectual capacities seldom tapped by traditional schooling.
e They learn best through interaction and activity rather than by listening.

e They seek interaction with adults and opportunities to engage in activities that

have inherent value.
e Their physical and social developments become priorities.
e They are sensitive, vulnerable, and emotional.
e They are open to influence by the significant others in their lives.
e Assignificant portion of today's teenage population is alienated from society.

Ers6z (2009), on the other hand, gives valuable information about the linguistic and
characteristic features of three age groups of young learners in Turkey as in Table
2.3.1. In addition, it might be said that there is nothing wrong to expect from children
in Turkey to display more or less the same characteristics with other children.

Understanding the common and specific characteristics of young learners, it is time
to dig into the details about how learning occurs in their minds. It should be accepted
that even today with all these technological developments and discoveries helping to
the growth of knowledge about everything that comes to mind, it really may not be

possible to say that the blackbox of human is understood to its full extend.
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Table 2.3.1

Linguistic and Characteristic Differences between VYLs, young learners and YALS

Very Young Learners

Young Learners

Young Adolescent Learners

Age: 3-6 years old

Grade: Pre-school

Language Focus/Skills Used:

Listening & Speaking should be focused
Vocabulary Items (concrete & familiar objects)
Grammar teaching or metalanguage should be
hindered (children cannot analyse the language but
they may be exposed to chunks through songs and
classroom language)

Reading & writing might be focused on later (they
may recognize letters or short words)
Characteristics:

-Low concentration span but can be excited easily
-High motivation; active involvement

-Love talking but problems in sharing

-Short memory: they learn slowly but forget easily
-Repetition and revision is necessary

-Limited motor skills (using a pen and scissors) but
kinaesthetic and energetic

-Learn holistically

-Love stories, fantasy, imagination, art, drawing and
colouring

Age: 7-9 years old

Grade: 1%-3" grade

Language Focus/Skills Used:

Listening & Speaking should be focused
Vocabulary Items (concrete & familiar and new
objects)

Reading and writing can be introduced (word to
sentence level)

Grammar teaching or metalanguage should be
hindered (chunks through songs and classroom
language)

Characteristics:

-Low concentration span: wide variety of activities
are needed

-Short memory: frequent revision is needed
-Logical-analytical: asking questions

-Problems in sharing in group work
-Developing confidence in expressing themselves
-Developing world knowledge

-Limited motor skills (left-right)

-Reasonable amount of input

-Love stories, fantasy, imagination, drawing &
colouring

Age: 10-12 years old

Grade: 4™-6" grade

Language Focus/Skills Used:

Four skills should be integrated into
teaching/learning

Vocabulary Items (concrete & abstract)
Grammar should be presented inductively

Characteristics:

-Longer attention span but still children
-Taking learning seriously

-World knowledge

-More cooperation in groups and in pairs
-Developed social, motor and intellectual skills
-Learning strategies are used and developing

Adapted from: Ersoz (2009)
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There are still too many things to discover about human brain, how it is developing
and letting individuals to learn. Therefore, it is tried to be given here some tenets of
important researchers about how learning happens at early ages. As it is seen in many
cases, children are natural learners. They grasp many things easily if the knowledge
packed and served in terms of their cognitive potentials and capabilities. Therefore,
to understand their learning processes it might be necessary to analyse their faculties
that help them.

According to Piaget, children pass through several stages while they are developing
before they construct the ability to perceive reason and understand (Brewster, 1991,
p. 1). He sees child as an active learner, whose experiences help her/him in the
process of meaning construction while s/he is interacting with her/his environment,
and he also believes that thought derives from action, which is internalized in the
mind of the learner (McCloskey, 2002, p. 2; Cameron, 2005, pp. 2-3; Shin, 2009, p.
3). In addition, as McCloskey (2002, pp. 2-3) suggests Piaget stated cognitive
development occurs in the process of adaptation (adjustment) to the world and it

happens in two ways (Atherton, 2010):

e Assimilation: new experiences are taken in without changing the existing

structures or schema

e Accommodation: child adjusts the existing structures to internalize the new

information

Piaget believes that children go through four stages of cognitive development while
they are developing biologically, and all children go through those stages in the same
order (Mcleod, 2009). Those stages are displayed in Table 2.3.2. However, Margaret
Donaldson (1978) suggests that children do not simply pass through stages in which
they cannot learn by criticising Piaget’s ideas and states that there is more than just
cognitive understanding but learning how to use other tools to reach the outcome (as
cited in McCloskey, 2002, p. 3). She and her colleagues explain that young children
can do many ways of thinking that Piaget believed too advanced for them when

appropriate tools and methods used (Cameron, 2005, p. 4).
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Table 2.3.2

Piaget’s Stages of Cognitive Development

Stage

Characterised by

Sensori-motor
(Birth-2 years)
Object Permanence

Pre-Operational
(2-7 years)
Egocentrism

Concrete Operational
(7-11 years)
Conservation

Formal Operational
(11-15 years and +)

Manipulate ideas in head, e.g. Abstract

Reasoning

Differentiates self from objects

Recognises self as agent of action and begins to act intentionally: e.g. pulls a string to set mobile in motion
or shakes a rattle to make a noise

Achieves object permanence: realises that things continue to exist even when no longer present to the sense

Learns to use language and to represent objects by images and words

Thinking is still egocentric: has difficulty taking the viewpoint of others

Classifies objects by a single feature: e.g. groups together all the red blocks regardless of shape or all the
square blocks regardless of colour

Not able to think abstractly, but need concrete situations to process ideas (McCloskey, 2002, p. 3)

Have enough experiences to begin to conceptualize and do some abstract problem solving, though they still
learn best by doing (McCloskey, 2002, p. 3)

Can think logically about objects and events

Achieves conservation of number (age 6), mass (age 7), and weight (age 9)

Classifies objects according to several features and can order them in series along a single dimension such as
size.

Can think logically about abstract propositions and test hypotheses systematically
Becomes concerned with the hypothetical, the future, and ideological problems

Adapted from: Atherton (2010)
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Vygotsky (1962), on the other hand, adds social interaction to Piaget’s theory and
claims that children construct meaning through interacting with others as it is
mentioned before. Brewster (1991, p. 3) states that Piaget and Vygotsky differ in
terms of their understanding of language and its influence on cognitive development.
According to him, Piaget just focused on action rather than language and in Piaget’s
theory language was believed not to play a fundamental role on thinking, it was just a
medium. However, Brewster continues, Vygotsky believed that language serves a
regulative and communicative function at the beginning and it serves other functions
later and transforms children’s thoughts, learning and understanding. As a result, it
might be said that language is not only a way of constructing meaning of the world
but a tool to achieve tasks encountered on the way to discover the world as believed

by Vygotsky.

Vygotsky believes that while children interacting with their world, they get help from
the others, who are generally more knowledgeable than them and through this help,
children can learn and build their own knowledge (McCloskey, 2002, p. 4; Cameron,
2005, p. 5). In addition, Vygotsky (1978, p. 86) offers the idea Zone of Proximal
Development (ZPD), which is “the distance between the actual development level as
determined by independent problem-solving and the level of potential development
as determined through problem-solving under adult guidance or in collaboration with
more capable peers.” What is understood from here that a child is not alone while
wondering the world around as Piaget offered but there are people that help and
guide them on their way of exploration of new experiences (Cameron, 2005, p. 6)
and children gradually move from a dependent state to an independent one, which is
an outcome of the internalization process (McCloskey, 2002, p. 4; Cameron, 2005, p.
7).

Another important contributor to the issue is Jerome Bruner (1915-). It is known that
Bruner influenced by Vygotsky’s works and he is known as one of the most
important supporters of the idea that children’s language and learning development
occur through social interaction (Brewster, 1991, p. 3). In addition, he coined the
term “scaffolding”, which means the help or mediation that adults or capable elders
provide children to support them while they are struggling to understand their

environment (Wikipedia, 2013).
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It might be possible to summarise the ideas of those three researchers under
Constructivism. Constructivism is a theory that offers learning is an active,
constructive process and learner actively construct or create their own subjective
meanings of objective reality around their environment by interacting (Brown, 2007,
pp. 12-14; Thirteen Ed Online, 2004).

Consequently it is possible to say that Constructivism has its own benefits in terms of
understanding the nature of learning and helping learners to reach their potentials.
These are shortly (Thirteen Ed Online, 2004):

e Children learn more, and enjoy learning more when they are actively

involved, rather than passive listeners.

e Memorization should be avoided. Constructivism concentrates on learning

how to think and understand.
e Constructivist learning is transferable to other learning settings.

e Constructivism is a learner-centred theory so it gives students ownership of
what they learn, since learning is based on students' questions and
explorations, and often the students have a hand in designing the assessments

as well.

e By grounding learning activities in an authentic, real-world context,

constructivism stimulates and engages students.

e Constructivism promotes social and communication skills by creating a

classroom environment that emphasizes collaboration and exchange of ideas.

2.4. Learning a Second/Foreign Language

To understand the basics of learning an SL of foreign language, it might be suitable
to review how the first language is acquired. As it is seen there is a distinction
between first language acquisition and second or foreign language learning even
when the names of these two terms are read. The difference seems to come from two
words: acquisition and learning. One of the well-known linguists Stephen Krashen
(2009, p. 10) makes this distinction clear by explaining these two processes.

According to him, acquisition is a subconscious process, thus, learners are not aware
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what they are doing, that is acquiring the language but they know that they are using
language to communicate. However, he describes learning as a conscious process of
developing communicative competence. Acquisition, therefore, is related to informal
contexts (e. g. home) in which learners gradually and naturally gain language
competence by focusing on meaning; learning, on the other hand, is related to formal
contexts (e. g. school) in which learners learn about language by focusing on form
(Yule, 2010, p. 187; Linse, 2005, p. 12).

It might be assumed that first language acquisition and second/foreign language
learning are totally different from each other at first sight but it can be seen that
theories trying to explain first language acquisition generally apply to second/foreign
language learning, as well. To begin with, Behaviourism sees language learning as a
habit formation in which learners try to give correct responses to the stimuli (Brown,
2007, p. 26). Language learning habit occurs through imitation, practice and
reinforcement (Lightbown & Spada, 2003, p. 9). Learning, therefore, is up to the
quality and quantity of stimuli and frequency of reinforcement, however, what is not
explained in this theory is that children produce utterances, which are different from
their intake (Lightbown & Spada, 2003, p. 15). Thus, it might be said that language
acquisition should be more than imitation and practice.

Innatism, on the other hand, offers that children born with an innate capacity that
helps them to learn language, and it explains language learning as a biological
process that develops through time as the other biological functions, like walking,
develop (Lightbown & Spada, 2003, p. 15). One of the proponents of this theory,
Chomsky claimed that children come up with novel and unique utterances after a
while in the language acquisition process although they do not consistently receive
well-structured input, that is called the logical problem of language acquisition (Ellis,
2008, p. 592), since they have genetic capacity, which Chomsky believed to be
nurtured by Language Acquisition Device (LAD) (Lightbown & Spada, 2003, pp.
15-16; Brown, 2007, pp. 28-29; Fromkin et al., 2007, p. 351). Later on, Chomsky

and other researchers developed a new term, Universal Grammar, instead of LAD.

According to innateness/nativist theory, UG is believed to include universal

linguistic rules common to all languages and what all children need to do is to
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understand/discover how their language fits into those principles (Chomsky, 1981;
Cook, 1988; White, 1989 cited in Lightbown & Spada, 2003, p. 16). According to
Chomsky, all children pass through similar stages while they are developing their
language competence because of the innate blueprint they have, and environment or
external factors may just affect the pace and quality of process (Lightbown & Spada,
2003, p. 17; Fromkin et al., 2007, p. 351). However, it may not mean that children
gradually do fewer mistakes on the way but it is more a systematic process that
children continually form hypotheses in terms of the input they get, test their
hypotheses while they are speaking, and as a result, they revise, reshape or abandon
them as their linguistic potential grows (Brown, 2007, p. 29).

McCloskey (2002, p. 2) states that research findings show that though there is an
innate capacity that helps children to learn the language easily and well, language
development may not go through flawless if it is not stimulated by input at an early
age. The answer to the problem lies under the aforementioned ideas of Lenneberg.
Lenneberg (1967) believed that children cannot learn a language after a certain
period if they do not receive any input (may be because of deafness or isolation, etc.)
but he stated that LAD proceeds well if it is triggered at the right time, which is
called “critical period” (Lightbown & Spada, 2003, p. 19). Therefore, it is believed
that Lenneberg’s CPH form a basis to nativism in terms of explanations they both

offer about language acquisition.

The third theory is the interactionism. Interactionist view stresses the importance of
social environment, which interacts with the genetic capacities of child, and they put
much attention to the environment than innatists (Lightbown & Spada, 2003, p. 22).
According to them, cooperation between child’s innate capabilities and environment
together help children’s language development and they believe that a modified
language, which is adapted to meet the needs and suit the level of young language
learner, is really important in the language acquisition process (Lightbown & Spada,
2003, p. 22). Motherese or child-directed speech (CDS), as they call it, is not only
directed to children but also tuned up to make the language easier to understand for
children (Fromkin et al., 2007, p. 346-347). Interactionists suggest that language
acquisition is like the acquisition of any other skills; moreover, they believe that

language acquisition is influenced by the acquisition of other skills, and in contrast to
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nativists, interactionists do not believe that language acquisition is solely up to LAD
but children’s experience with their (social) environment is also important since they
get the input from the environment and test their output in the environment
(Lightbown & Spada, 2003, p. 23).

Among the pioneers of interactionist view, Jean Piaget and Lev Vygotsky can be
counted as important contributors. Piaget believed that children’s experience with the
world or interaction, as the theory supports, help them to learn or gain the
knowledge, and in this learning process, language is a medium by which the world
knowledge is acquired and expressed; however, Vygotsky believed that thought is
internalized through language and social interaction helps language, so thought, to
develop (Lightbown & Spada, 2003, p. 23; Brown, 2007, pp. 33-35). In addition,
Vygotsky offered ZPD to explain the importance of social interaction that children’s
capacity can be developed to its limits through support from the environment than it
can be developed when they are alone (Lightbown & Spada, 2003, p. 23).

As a result, it can be said that three theories above seem to explain some parts of a
complex puzzle. All together, they provide a much complete picture of language
acquisition/learning process, even though there might be many other points to the
issue, which are needed to be discussed.
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CHAPTER Il1

METHODOLOGY

3.1. Introduction

This study has been conveyed to see the effects of student/learner-centred activities
on 6™ grade primary school students’ listening and speaking skills achievements. It
has been realized that the Primary English Language Curriculum and many
applications in the world have stated that constructivist and communicative
approaches for language teaching/learning have gained importance and generally
preferred for educational and pedagogical purposes. In addition, it has been
understood that learner-centredness is supported and encouraged in those
approaches, thus three of them build a foreign language teaching/learning trio. Since
it has been known that the characteristics of young learners necessitates their more
active contribution in the learning process, lessons enriched with student/learner-
centred activities have seem to be a suitable and efficient way to develop their
language skills.

The study has been designed as a quasi-experimental study with a pretest-posttest
control group. Quantitative analysis techniques have been used to investigate

participants’ achievement levels in listening and speaking skills.

In this chapter, the methodology of the study is explained in details. The chapter
begins with the explanation of study’s design followed by the details about
participants and setting of the study. Then the data collection instrument is
introduced and data collection procedures are explained. Finally, student/learner-
centred activities used in the treatment are given in details accompanying lesson

plan.

3.2. Design of the Study

This study has been designed as a quasi-experimental research from quantitative
research methods that aims to show the influence of student/learner-centred activities

on 6" grade primary school students’ listening and speaking skills achievements.
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In quantitative research, the main purpose is to make “valid and objective
descriptions” about the research interest (Taylor, 2005, p. 91). According to
Biiytikoztiirk (2011), the pretest-posttest control group design has two advantages.
First, since the participants are the same in the measurement process, the likelihood
of relevance in scores will be very high under different experimental conditions and
this will decrease the standard error and depending on that increase the statistical
power. Second, it requires a fewer number of participants, which makes the process

much more economical in terms of time and effort consumed to test the subjects.

3.3. Participants and the Setting of the Study

In this study, it has been aimed at showing the effect of student/learner-centred
activities on 6" grade primary school students’ listening and speaking skills
achievements. The participants were forty eight 6" grade students, who were
between the ages of 11-12, studying at Burdur Gazi Primary School in the 2010-2011
educational year. The number of participants met the sample size requirement of
parametric tests used in this study (Biiyiikoztirk, 2011). They were chosen by
looking at their English grades from the previous year. The students were assigned as
an experimental group (6/A) and a control group (6/B) randomly.

For the first period of the study, in which listening skills’ achievements of students
were studied, both the control group and the experimental group included 24 students
(n=48), and for the second period of the study, in which speaking skills’
achievements of students were studied, both the control group and the experimental
group included 22 students (n=44) (see Table 3.3.1). To minimize the effects of

teacher variability, the same teacher taught both the experimental and control groups.

Factors like gender and age have not been included into the evaluation process,
although participants’ age was important as they have been referred as young
learners, who were the focus group of the study.

Although, Spot On 6 (Peker, 2010) and Spring 6 (Silit & Arslantiirk, 2010) were the
suggested coursebooks for the 2010-2011 academic year, the coursebook used in that
academic year was My English 5 (Yalginkaya, Bagdu, & Sazer, 2008) —the first book
and the second book, which was for the 5™ grade. The teacher has explained the
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situation that the students were not thought as qualified as using suggested
coursebooks, so they were practicing the coursebook for the 5" grades.

Table 3.3.1

Number of Participants Attended to the Study

The Study
Participants Period 1 (Listening) Period 2 (Speaking)
Experimental G. 24 22
Control G. 24 22
Total 48 44

3.4. Data Collection Instruments

In this study, an experimental research design has been adopted as it was mentioned
before. Therefore, in order to collect data, quantitative data collection instruments
have been used. Listening and Speaking tests of Cambridge Key English Test (KET)
(see Appendix A) and open-ended question battery (see Appendix B), which were
prepared by the researcher, and analysed and approved by the thesis supervisor and
another expert in the field for the first part of KET Speaking test, have been used as

data collection tools in the pretest and posttest stages of the study.

Although it has been seen to use Cambridge Starters-Movers-Flyers sets for the
learners between 9 and 12 years old, that includes the participant group of this study,
there could not be found any published reliability score for those tests. Thus, for the

sake of reliability issues KET has been preferred in the study.
KET is described by Cambridge University of ESOL Examinations (2006) as:

“(...) the first-level Cambridge ESOL exam, at Level A2 of the
Council of Europe’s Common European Framework of Reference
for Languages. KET shows that you can cope with everyday written

and spoken communications at a basic level. (...)

KET uses language from real life situations and covers the four

language skills — reading, writing, listening and speaking. It

provides an assessment of practical skills, and will help you to
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learn the English you will need for travelling, as well as in study

and work situations.” (p. 2)

KET includes three papers in general. In paper 1, Reading and Writing test, in paper
2, Listening test and in the last paper, Speaking test take place. The general scheme
is shown in Table 3.4.1.

Table 3.4.1

KET Exam Specifications

Name of paper Content Time allowed Marks (% of total)
. H 0
Readl_n_g and Reading: Parts 1-5 1 hour 10 minutes 50%
Writing

Writing: Parts 6-9

Paper 2 5 parts / 25 30 minutes (including

. . . 8 minutes’ transfer 25%
Listening questions )
time)
Paper 3 8-10 minutes per pair of 0
Speaking 2 parts candidates 25%

(2:2 format*)

* 2 examiners, 2 candidates (2:3 format is used for the last group in a session where
necessary)

In terms of validity and reliability issues, it may be claimed that KET is a valid and
reliable test (Cambridge English Language Assessment, 2013a). The reliability

scores of KET can be seen in Table 3.4.2.

The research has been designed as twofold. In the first period of the study, listening
skills achievements of students have been measured by Listening test of KET (2009,
pp. 58-64). In this test, there are five parts and 25 items including multiple choice,
matching and open ended question types. However, in the application process of the
test, one question from the first part of Listening test has been omitted because it

included a structure that students did not learn or practice yet.

In the second period of the study, speaking skills achievements of students have been
measured by Speaking test of KET (2009, p. 65) and open-ended question battery for
the first part of this test. In the open-ended question battery, there were 51 questions
under four groups from daily life, and they were topic related questions, which were

based on the students’ coursebook units, in general. For the second part of speaking
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test, 8 pairs of visual materials (see Appendix C), which were provided in KET
(2009, pp. 86-93), have been applied.

Table 3.4.2

Typical Reliability and SEM Figures for Cambridge KET for 2010

Reliability SEM

Reading and Writing 0.90 3.12
Listening 0.86 1.78
Speaking 0.87 2.40
Total Score 0.95 3.42

(Cambridge English Language Assessment, 2013Db)

3.5. Data Collection Procedure

This study has been conveyed over 16 weeks in two periods —listening and speaking—
during 2010-2011 fall and spring terms at Burdur Gazi Primary School. Before
starting the study, the aim and scope have been explained to the students and they
have been given guarantee that the study and results would not affect their grades in

order to prevent restraints in answers.

The teacher had never used or applied a listening or speaking test like KET tests
before so the researcher has explained how to use and apply KET test by using KET
Handbook for Teachers (University of Cambridge ESOL Examinations, 2009) (see
Appendix G). In addition, the researcher has showed how to use the answer sheet
(see Appendix D) prepared for listening test and assessment forms for speaking test
(see Appendix E, F). However, there has been an addition in the assessment side of
the KET speaking test since it required two assessors. The researcher has instructed
the teacher about how to evaluate participants speaking skills achievements using
assessment forms provided by the researcher. Then, pilot listening and speaking tests
have been applied to experimental and control groups to make the students familiar
with style of KET listening and speaking tests and the teacher to the assessment

forms and procedures.
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The study has been started in the last week of November, 2010 with the first period.
The first period has lasted 8 weeks in the fall term till the second week of January
and listening skills achievements of participants have been studied on. Both
experimental and control groups have included 24 students in the listening period of
the study (n=48).

In the first week, both experimental and control groups have been applied the KET
listening test as the pretest. After collecting and analysing the pretest results by using
Independent and Paired Samples T-tests via SPSS 16.0 statistical package program, it
has been observed that both groups were equal, and the study could continue.

Starting from the second week, the student/learner-centred listening activities have
been practiced by the experimental group for six weeks in the most suitable part of
the lesson, which has been decided by the teacher and the researcher together by
analysing the topic of the lesson on that day. The lesson time was 40 minutes and the
activity used as the treatment in each lesson approximately took 5-10-15 minutes.
Moreover, the teacher has been encouraged and advised to adapt the rest of the
lesson in terms of student/learner-centred teaching methods but the focus of the study
was on the activities used as treatment. In the meantime, the control group have

continued to have their regular lessons.

In the last week of the study, the KET listening test has been applied as posttest to

both groups and the results have been obtained.

The second period of the study has been started in February and has lasted 8 weeks
in the spring term till the second week of April. In this period, speaking skills
achievements of the participants have been studied on. The experimental and control

groups have consisted of 22 students each (n=44).

In the first week of the second period, the KET speaking test has been applied as
pretest to the experimental and control groups. In terms of the pretest results
investigated by using Independent and Paired Samples T-tests via SPSS 16.0
statistical package program, it has been stated that both group were equal and study

could be carried on.

In the second week, application of student/learner-centred speaking activities to the

experimental group has been started and applied for six weeks in the same way the
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listening activities have been applied in the first period. The lesson and activity time
for the treatment were the same, as well. The control group, on the other hand, have

followed their lesson in their usual routine.

In the last week of the study, the KET speaking test has been used as posttest to the

experimental and control groups and the results have been collected.

Collecting the results, data have been analysed by using aforementioned T-tests on
SPSS 16.0 statistical package program and the researcher have reached the ultimate
results about the effect of student/learner-centred activities on the participants’ —
young learners— listening and speaking skills achievements by comparing and
contrasting the scores of experimental and control groups before and after the study.
As an addition to the T-test analyses, for the results of the KET speaking test, an
Intraclass Correlation Coefficient analysis has been done to measure the consistency
of the scores given by the teacher and the researcher to the participants’ spoken
answers. Consequently, all of the results have been gathered to interpret whether the
hypothesis of the study valid.

3.6. Student/Learner-centred Activities

The treatment period have been started after the pretest results obtained, and it has
been seen that both groups were equal to each other before the study was conducted.
The treatment period have taken 6 weeks for both listening and speaking skills
periods each and the experimental group have been given six student/learner-centred
listening activities in the first period and six student/learner-centred speaking
activities in the second period. While choosing the activities, subjects of the

coursebook in the related unit have been analysed and evaluated.

The aim of the study has been using these activities as completing tools for the lesson
since the coursebook follows the traditional teaching methods (Presentation-Practice-
Production (PPP), (see Harmer, 2007, pp. 66-68 for detailed description and
explanation), and it has been thought that the listening and speaking skills were not
paid too much attention. In addition, they were limited to a few examples in each unit
of the coursebook. Therefore, it could be inferred from the situation that the students’
listening and speaking skills could not be developed since coursebook lacked enough
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input; that also should have been given in a communicative and student/learner-
centred way as the Constructivism, which is suggested in English Language
Curriculum for Primary Education, necessitates. While deciding the activities, the
researcher has referred to his observations of participants about their needs, interests,

proficiency levels and ages, and consulted to the teacher besides the coursebook.

The participants’ proficiency levels of listening and speaking skills have been
analysed and evaluated according to CEF Common Reference Levels, Can Do
descriptors and Self-Assessment Grid (Council of Europe, 2007, pp. 24-27). Since
the participants started their foreign language learning in the 4™ grade, they have
been expected to reach a certain level of proficiency and they have been thought to
be around Al level after they were observed by the researcher. In CEF Common

Reference Levels (Council of Europe, 2007, p. 24), an Al language user:

“Can understand and use familiar everyday expressions and very basic
phrases aimed at the satisfaction of needs of a concrete type. Can
introduce him/herself and others and can ask and answer questions
about personal details such as where he/she lives, people he/she knows
and things he/she has. Can interact in a simple way provided the other

person talks slowly and clearly and is prepared to help.”

In a detailed look to listening and speaking skills at Al level in CEF Self-
Assessment Grid (Council of Europe, 2007, pp. 26-27):

Al

Listening: “l can recognise familiar words and very basic phrases
concerning myself, my family and immediate concrete surroundings when
people speak slowly and clearly.”
Spoken Interaction: “I can interact in a simple way provided the other
person is prepared to repeat or rephrase things at a slower rate of
speech and help me formulate what I'm trying to say. | can ask and
answer simple questions in areas of immediate need or on very familiar
topics.”
Spoken Production: “I can use simple phrases and sentences to describe
where I live and people I know.”
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Considering all of the circumstances mentioned in this part of the study, the
researcher chose the most suitable activities and adapted some of them for the study.

The activities used in the treatment have been presented in the Appendix H of this

paper.
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CHAPTER IV

DATA ANALYSIS AND DISCUSSION

4.1. Introduction

In the first part of this chapter, the data obtained through listening and speaking
skills® pretest-posttest are presented and analysed via SPSS 16.0 statistical package

program.

In the second part, findings interpreted from the results of pretest-posttest results are
presented and explained in line with the research questions of the study. Statistical

information are displayed in tables, as well.

4.2. Data Analysis of the Pretest and Posttest Data

In this part of the study, pretest and posttest results have been presented and
explained by using Paired Samples T-test and Independent Samples T-test via SPSS
16.0 statistical package program.

KET Listening and Speaking tests, which have been used to measure the
achievement levels of participants, have been applied both as pretest and posttest.
The results of the pretest and posttest have been compared and contrasted to see if
there is a statistically significant difference between the groups after the treatment

period.

KET Listening test, which has been used in the first period of the study, consists of
25 questions in 5 parts; however, as it is mentioned before, one question has been
omitted because of validity issues. Students have been given 30 minutes to listen and
answer the questions and 8 minutes transfer time to fill in the answer sheet.
Questions carry one point for each correct answer as it is in the original design (see

Appendix G for detailed information).

KET Speaking test, which has been used in the second period of the study, consists
of two parts. For the both parts, two students have been called for the speaking test
simultaneously. The first part focuses on spoken production. In the assessment
process, students have been asked to answer questions from an open-ended question
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battery about daily life. Pairs have 5-6 minutes. In the second part of the Speaking
test, the focus is on spoken interaction and students are supposed to ask and answer
questions to each other by benefiting from the provided visual materials (see

Appendix C for detailed information). Pairs have 3-4 minutes in this part.

For the assessment period, there are two speaking assessment forms. Speaking
Assessment Form 1 (see Appendix E) includes four items and one Total Score
column. The items are Pronunciation, Grammar/VVocabulary, Interactive
Communication and Global Achievement. At the top of the page, there is a Speaking
Assessment Rubric, which presents total scores for each item. Interactive
Communication and Global Achievement carry 7.5 points, and Pronunciation and
Grammar/Vocabulary carry 5 points each. In addition, total item score is 25 as it is
designed in the original test. Below, there is a scale for Common Reference Levels
for scores. This scale interprets students’ total score from the speaking assessment

and shows at which level the student is.

Speaking Assessment Form 2 (see Appendix F) is designed to see students’ levels in
terms of CEF Common Reference Levels in a detailed way. It includes five items,
one Initial Impression column and one Comment column. The items are Range,
Accuracy, Fluency, Interaction and Coherence. The assessment is based on Global
Oral Assessment Scale for the Initial Impression column and Oral Assessment
Criteria Grid for the items. Comment column is a free part that the teacher and

researcher give comments about students’ emotional mood while they are speaking.

Speaking assessment forms were adapted and developed after searching and
analysing many speaking assessment forms and rubrics on the internet. However, the
reference point was CEF and Common Reference Levels to make it more reliable.

Assessment forms were analysed and approved by the thesis supervisor.

Items were chosen from a variety of resources to achieve the most common, age-and-
proficiency-appropriate and applicable speaking assessment form. In addition, in
terms of participants’ age and proficiency levels, the items and item weights in the
Speaking Assessment Form 1 decided. Since the participants were young learners,

who were at the beginner level, the weight was given to fluency (items related:
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Interactive Communication and Global Achievement) rather than accuracy (items
related: Pronunciation and Grammar/VVocabulary).

Speaking Assessment Form 2 was aimed to give a general sense about the CEF
Common Reference Levels to the teacher and encourage her/him to learn about those
levels and use them in her/his classroom. Therefore, it was not included in the
pretest-posttest analyses. Its assessment rubric was based on Global Oral Assessment

Scale.

4.3. The Analysis of the Pretest Scores of the Experimental and Control Groups

In this part, the results of the listening and speaking skills pretest and posttest scores

of experimental and control groups are presented and explained.

As it was mentioned before, two parametric tests were used in the study to analyse
pretest and posttest scores. The first parametric test was Paired Samples T-test. It was
used to analyse and describe the situation before the study and changes after the
treatment in listening and speaking levels within groups (Experimental Pretest-
Experimental Posttest and Control Pretest-Control Posttest). The second parametric
test was Independent Samples T-test. It was used to analyse and describe the
situation before the study and changes after the treatment in aforementioned skills
between groups (Experimental Pretest-Control Pretest and Experimental Posttest-
Control Posttest).

For the Speaking test assessment, an Intraclass Correlation Coefficient analysis was
applied as an additional analysis to see interrater reliability of speaking assessment

scores given by the teacher and the researcher.

For each T-test, the significance level was determined as .05 in this study (p<.05).
For the Intraclass Correlation Coefficient, the interrater reliability level threshold is
generally accepted as .70 as Nunnally (1994 as cited in Bresciani, et al., 2009)
suggests (0=.70).

41



4.3.1. The Analysis of the Pretest Scores of the Experimental and Control
Groups in Terms of Listening Skill

Before the study started, the researcher and the teacher applied pretest to see if the
experimental and control groups were equal, which was essential to continue to the
study. That is, there should not be any statistically significant difference between
groups. Analysis was carried out with Independent Samples T-test. At first, pretest
results of listening skills achievements of participants were analysed. The results of
the KET Listening pretest are shown in Table 4.3.1.1

Table 4.3.1.1

KET Listening Pretest Results of Experimental and Control Groups

Group N ¥ S df t p*
Experimental 24 9.46 2.52 46 .05 .96
Control 24 9.42 3.32
*p>.05

As it can be seen from the table above, there is no statistically significant difference
between experimental and control groups; t(46)=.05, p>.05. Therefore, it can be said

that both experimental group (¥=9.46) and control group (1=9.42) were at the same

level in terms of listening skills achievements before the study.

4.3.2. The Analysis of the Pretest Scores of the Experimental and Control
Groups in Terms of Speaking SKill

In this part, pretest results of speaking skills achievements of participants were

analysed. The results of KET Speaking pretest are shown in Table 4.3.2.1.

Table 4.3.2.1

KET Speaking Pretest Results of Experimental and Control Groups

Group N ¥ S df t p*
Experimental 22 8.9 1.98 42 12 91
Control 22 8.8 1.92
*p>.05

It is seen from the table above that there is no statistically significant difference

between experimental and control groups; t(42)=.12, p>.05. It can be inferred from

the table that experimental (.‘_i:8.9) and control (.‘_{:8.8) groups were equal in terms of

speaking skills achievements before the study.
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After analysing the results of experimental and control groups’ listening and
speaking skills pretest, it is seen that before the study both experimental and control

groups are equal in terms of their listening (Experimental ¥=9.46, Control 1=9.42,

p=.96) and speaking (Experimental 1=8.9, Control 1=8.8, p=.91) skills achievements
since it is a prerequisite for experimental design to continue the process of research.
It can be said that randomization of the participants/groups has helped to form

suitable structure for the experimental design of this study.

It can also be inferred from the results of listening and speaking pretest that the

participants show moderately better performance in their listening skills
achievements (Experimental ¥=9.46, Control .‘_i:9.42) than that in their speaking

skills achievements (Experimental ¥=8.9, Control¥ =8.8).

4.4. The Analysis of the Pretest and Posttest Scores of the Experimental and
Control Groups

In this part of the research, the experimental and control groups were compared
within each group in terms of their pretest and posttest results from KET Listening
and Speaking tests, which were used as data collection tools. Data were analysed
through Paired Samples T-test. At first, the control groups’ results were evaluated

below.

4.4.1. The Analysis of the Pretest and Posttest Scores of the Experimental
Group in Terms of Listening Skill

The KET Listening pretest and posttest scores of experimental group were analysed

in this part. The results of experimental groups’ pretest and posttest analysis are

shown in Table 4.4.1.1.

Table 4.4.1.1
KET Listening Pretest and Posttest Analysis of Experimental Group
Test N i S df t p* 7’
Pretest 24 9.46 2.52 23 12.6 .000 7
Posttest 24 16.88 3.55
*p<.05
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As it is seen from the table above that there is a statistically significant difference
between pretest and posttest scores of experimental group; t(23)=12.6, p<.05. It can
be inferred from the table that in terms of pretest (¥=9.46) and posttest (=16.88)
results, experimental group have showed a significant improvement during the

treatment period.

The results of the pretest and posttest scores of the experimental group in terms of
listening skills achievements in Table 4.4.1.1 display that there is a relatively
significant improvement (Pretest ¥=9.46, Posttest ¥=16.88, p=.000). Therefore, it can
be said that student/learner centred listening activities helped a lot in developing
participants’ listening skills since learners had more chance to get sufficient and

comprehensible input and they had a chance to control their own learning.

4.4.2. The Analysis of the Pretest and Posttest Scores of the Control Group in
Terms of Listening SKill

The KET Listening pretest and posttest scores of control group were analysed in this

part. The results of control groups’ pretest and posttest analysis are shown in Table

4421

Table 4.4.2.1

KET Listening Pretest and Posttest Analysis of Control Group

Test N ¥ S df t p*
Pretest 24 9.4 3.32 23 46 .65
Posttest 24 9.8 3.05
*p>.05

As it is seen from the table above that there is no statistically significant difference

between pretest and posttest scores of control group; t(23)=.46, p>.05. It can be

understood from the table that in terms of pretest (.‘_{:9.4) and posttest (.‘_i:9.8) results,
control group have not showed any significant improvement despite six weeks under

their usual teaching/learning circumstances.

When the analysis of listening pretest and posttest results of control group, it is

understood that the participants of the control group did not show a significant

progress (Pretest ¥=9.4, posttest ¥=9.8, p=.65). It can be interpreted that traditional

method used in the control group classroom was not really effective for children to
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develop their listening skills since they continued to have their English lessons in a
traditional way. It might be claimed that lack of sufficient and comprehensible input,
insufficient coursebooks, traditional teaching methods and teacher-centred nature of

lessons are the possible reasons for control group’s low level of progress.
4.4.3. The Analysis of the Pretest and Posttest Scores of the Experimental
Group in Terms of Speaking Skill

The KET Speaking pretest and posttest scores of experimental group were analysed

in this part. The results of experimental groups’ pretest and posttest analysis are

shown in Table 4.4.3.1.

Table 4.4.3.1

KET Speaking Pretest and Posttest Analysis of Experimental Group

Test N i S df t p* 0’
Pretest 22 8.87 1.98 21 16.96 .000 .87
Posttest 22 12.48 1.67

*p<.05

As it is seen from the table that there is a statistically significant difference between

pretest and posttest scores of experimental group; t(21)=16.96, p<.05. It can be

understood from the table that in terms of pretest (1=8.87) and posttest (¥=12.48)
results, experimental group have showed a significant improvement during the

treatment period. The effect size of the improvement is a little above the large level
(1°=.87).
The results of pretest and posttest scores analysis of experimental group in terms of

speaking skills display that there is a statistically significant difference between

scores (Pretest ¥=8.87, Posttest §=12.48, p=.000). The effect size of this
improvement is large (1°=.87). Therefore, it can be said that the student/learner-
centred activities are effective in teaching/learning speaking skills to young learners.
The interrater reliability score, which is analysed through Intraclass Correlation
Coefficient, of experimental group’s speaking skills pretest is .87 meaning that there
is a high level consistency between the teacher’s and the researcher’s scores of
speaking assessment. The experimental group’s analysis of speaking skills posttest

interrater reliability score is .66, which is slightly below the standard level, which has

45



been stated by Nunnally (1994). Therefore, it can be said that speaking skills scores
given by the teacher and the researcher in pretest are reliable; however, posttest
scores seem a little lower than the standard level. It can be said that there is a

moderate level of consistency between two assessors.
4.4.4. The Analysis of the Pretest and Posttest Scores of the Control Group in
Terms of Speaking Skill

The KET Speaking pretest and posttest scores of control group were analysed in this

part. The results of control groups’ pretest and posttest analysis are shown in Table

4441

Table 4.4.4.1

KET Speaking Pretest and Posttest Analysis of Control Group

Test N i S df t p* 0’
Pretest 22 8.8 1.92 21 9.05 .000 .66
Posttest 22 10.4 1.45

*p<.05

As it is seen from the table that there is a statistically significant difference between

pretest and posttest scores of control group; t(21)=9.05, p<.05. It can be understood

from the table that in terms of pretest (1=8.8) and posttest (¥=10.4) results, control
group have showed an improvement through six weeks under their usual
teaching/learning circumstances. The effect size of the improvement is a little above
the moderate level (1°=.66).

When it is interpreted, the analysis of pretest and posttest scores of the control group

in terms of speaking skills achievements shows that there is a statistically significant

difference between pretest and posttest scores (Pretest 1=8.8, Posttest Y=10.4,
p=.000). It can be said by looking at the results that although there is a statistically
significant difference in control groups’ speaking skills achievements, the effect size
is at moderate level (n22.66). That might be because of constant repetition of the
same drills by teacher till students learn the subject. PPP and Question-Answer
nature of coursebook exercises might also helped them memorize certain structures.
The interrater reliability score, which is analysed through Intraclass Correlation

Coefficient, of control group’s speaking skills pretest is .88 meaning that there is a
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high level consistency between the teacher’s and the researcher’s scores of speaking
assessment. The control group’s analysis of speaking skills posttest interrater
reliability score is .70, which is the standard level for a consistent interrater reliability
between two assessors, which has been stated by Nunnally (1994) before. Therefore,
it can be said that speaking skills scores given by the teacher and the researcher in
both pretest and posttest are reliable and T-test scores of speaking skills test reflects

the real performances of students at high levels.

4.5. The Analysis of the Posttest Scores of the Experimental and Control Groups

At the end of the study, the researcher and the teacher applied posttest to see whether
there was a statistically significant difference between control and experimental
groups. Analysis was carried out with Independent Samples T-test. At first, posttest
results of listening skills achievements of participants were analysed. Then, posttest
results of speaking skills achievements of participants were analysed.

4.5.1. The Analysis of the Posttest Scores of the Experimental and Control
Groups in Terms of Listening Skill

At first, posttest results of listening skills achievements of participants were

analysed. The results of the KET Listening posttest are shown in Table 4.5.1.1.

Table 4.5.1.1

KET Listening Posttest Results of Experimental and Control Groups

Group N i S df t p* 0
Experimental 24 16.9 3.55 46 7.4 .000 54
Control 24 9.8 3.05
*p<.05

It can be seen from the table that there is a statistically significant difference between

experimental and control groups in terms of posttest; t(46)=7.4, p<.05. Therefore, it
can be said that the listening skills achievements of experimental group (.‘_{:16.9)

developed relatively higher than the control group (.‘_{:9.8) at the end of the study.

When the results of posttest scores of experimental and control groups’ listening

skills achievements are compared, it is understood that there is a statistically
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significant difference between two groups (Experimental §=16.9, Control 1=9.8,
p=.000). It can be inferred from the results that experimental group benefited a lot
from the student/learner-centred activities, however, control group, which continued
to have regular lessons throughout the study did not show any significant
improvement since the traditional teacher-centred techniques did not provide enough
support in terms of input, materials and techniques for the development of listening
skills.

4.5.2. The Analysis of the Posttest Scores of the Experimental and Control
Groups in Terms of Speaking SKill

In this part, posttest results of speaking skills achievements of participants were

analysed. The results of KET Speaking posttest are shown in Table 4.5.2.1.

Table 4.5.2.1

KET Speaking Posttest Results of Experimental and Control Groups

Group N ¥ S df t p* n
Experimental 22 125 1.67 42 4.3 .000 31
Control 22 10.4 1.44
*p<.05

It is seen from the table above that there is a statistically significant difference

between experimental and control groups; t(42)=4.3, p<.05. It can be inferred from
the table that speaking skills achievements of experimental group (¥=12.5)

developed moderately than control group (¥=10.4).

According to the results of posttest scores of the experimental and control groups in

terms of speaking skills, it is seen that there is a statistically significant difference

between experimental and control groups (Experimental ¥=12.5, Control ¥=10.4,
p=.000). The effect size of the speaking skills posttest analysis is at low level since
both groups progressed throughout the study. However, when the scores of each
group analysed one by one, the experimental group progressed more than control

group (Experimental n2=.87 > Control n2:.66).

To summarise all the research questions above, the main research question of the
study asked as if using student/learner-centred activities develop listening and

speaking skills of young learners, who are the 6™ grade primary school students.
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Interpreting from the findings based on research questions, it is seen that
student/learner-centred activities relatively help the development of students’
listening and speaking skills achievements. In terms of listening skills achievements,
the progress is remarkable on the experimental group; however, control group’s
achievement level stayed the same. In terms of speaking skills, both experimental
and control groups showed progress although the effect size of experimental group’s
score is higher than control group’s achievement. It can be said that control group’s
achievement might be relevant to the repetition drills of structures and that helps
memorization. Still, progress level is moderate. On the other hand, it can be inferred
that experimental group’s success is considerably high because of student/learner-

centred activities used in the treatment.
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CHAPTER YV

CONCLUSION

5.1. Introduction

In this part, the findings are discussed and implications for teaching explained. In

addition, suggestions for further studies presented.

5.2. Results and Discussions

In Turkey, the education system is generally based on traditional teacher-centred
techniques and methods. Thus, students generally struggle to learn many subjects by
just memorising but not practicing in real circumstances. In the foreign language
context, the situation is the same. The outcomes of traditional language teaching
methods are learners, who are deaf and dumb, that is, they understand what they
listen to or read but they cannot speak, or in a better term communicate with other
people. Therefore, it is hard to call such instances as successful language
teaching/learning applications.

The problem starts at the beginning of the language learning at primary schools. The
coursebooks are thought to be insufficient in terms of comprehensible input and
effective activities, which are two of the important elements in language learning. In
addition, the teacher-centred nature of the lessons limits the interaction between
students in the classroom. Therefore, it can be said that adopting a student/learner-
centred methodology and using student/learner-centred activities will help students to
learn the target language by experiencing the real life situations in the classroom and
actively participating and interacting with the other students and the teacher.

The aim of the study was to show the effect of student/learner-centred activities on
6" grade primary school students’ listening and speaking skills achievements.
Throughout the process of literature search before and during the study, it has been
noticed that there has been no study on this topic before and it would have contribute
to the literature most probably to convey such a study.
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In the first weeks of both periods in the study, listening and speaking pretests have
been applied and results have been collected. According to those pretests’ results, it
has been seen that both groups are equal in terms of listening and speaking skills
before the study. When those pretest results have been analysed, it has been
understood that listening skills achievements are slightly higher than speaking skills
achievements of both the experimental and control groups, which might have support
the famous saying “I understand what I listen to but I cannot speak” in Turkey. It
can be inferred from this situation that traditional teacher-centred teaching
techniques and activities, insufficient coursebooks and the teacher’s possibly
negative attitude to engage herself/himself in learning new things might have been
counted as the reasons of these results. In addition, the students’ negative point of
view on learning the foreign language because of washback effect, lack of interest
and etc. might have been the reason why the achievement level of control group’s
students has stayed low. When it has been thought that the students start to learn
English from the fourth grade till the end of university in formal learning
environment, it is not a desirable outcome in terms of individual, societal, financial
and occupational reasons in Turkish education system. With this study, it has been
aimed at increasing the success and interest levels of young learners by using
student/learner-centred activities since those activities are believed to give the

control of learning to students’ themselves.

Starting from the second weeks of both listening and speaking skills periods of the
study, the experimental group have begun to use student/learner-centred activities in
their lessons. Each week, one 5-10-15-minute activity embedded to the lesson has
been applied through six week-treatment-period. Students have acted enthusiastically
while engaging in the activities and they have enjoyed being in control of their own
learning, which have been the expected results in terms of student/learner-centred
methodology.

At the end of the treatment period, listening and speaking posttests have been used
and data have been obtained. At first, within group analyses have been done via the
Paired Samples T-test. When the pretest-posttest scores of listening skills
achievements of control group have been analysed, it has been seen that control

group have not showed a significant progress. It might have been inferred from this
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result that traditional teaching methods, insufficient coursebooks —specifically
insufficient number of listening activities, teacher-centred nature of lessons, students’
and teachers’ lack of interest or motivation to the topics or activities are possible
reasons. When the experimental groups’ listening pre-and-posttest results have been
investigated, it has been decided that experimental group have showed considerably
high success in that skill. It can be interpreted from the results that student/learner-
centred activities have made students develop their skills in a better way than
teacher-centred traditional activities. Thus, it can be claimed that young learners have
benefited a lot from student/learner-centred activities and the teachers should change
their point of views about insisting of using teacher-centred techniques and activities.
In addition, they should be open the new things; they should follow new trends in
teaching and learning; they should adapt those s/he have learned in to their

classroom.

In the last week of the study, listening and speaking posttests have been applied. In
terms of the collected results, both groups have progressed throughout the study.
However, control group’s progress has been lower than the experimental groups. The
control group’s progress might be explained with the constant repetition and
memorization structures of the traditional way. However, as it has been mentioned
before, learners learn by actively constructing meaning in the social environment that
they interact with others (Vygotsky, 1962). Thus, it might have been inferred that
students of control group’s speaking skills might have shown progress but that does
not mean that students have learnt how to use their speaking skills communicatively.
On the other hand, the experimental group’s progress has been possibly relevant to
the student/learner-centred activities used as the treatment since the nature of
student/learner-centred methodology supports students’ active involvement into the

learning process and social interaction in the classroom environment.

Consequently, it might have been said that student/learner-centred activities have
been proved to be effective in teaching listening and speaking skills to young

learners.
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5.3. Implications for Teaching

In this part of the study, possible implications of this study to real life situations have

been explained.

First of all, there should be given enough importance to listening and speaking skills
at primary level and possibly at other levels rather than grammatical structures and
repetition drills, as these are the two mostly used skills that human interaction is

based on.

Second, the teachers should abandon traditional teacher-centred techniques and
activities and focus more on student/learner-centred techniques and activities as the
current methodology, Constructivism, suggests Communicative and learner-centred
language lessons for young learners although it can be expanded to every learner

group as a basic idea.

Third, the teachers should use student/learner-centred activities in their classrooms to
activate their students, make their learning meaningful to them and increase their
achievements as this study proves. Students, who are controlling and using the

language will not have the problem of being deaf and dumb in the future.

The teacher should always stay up-to-date to present better chances of
teaching/learning target language to their students. In this way, they can be aware of
new approaches in language teaching and learning. It is also seen that coursebooks
do not provide enough and well-structured activities. The teacher should not stay
with what is in hand but produce/create more by using media, internet and the other
books and sources. Therefore, teachers should develop their own structures to

provide sufficient opportunities to students to practice the language they are learning.

Consequently, the assessment process should be designed according to
student/learner-centred nature of the lesson and activities practiced in the classroom.
Teachers should search through a variety of sources to differ and increase the number

of instances that their students.

5.4. Recommendations for Further Studies

This study has been conveyed to analyse and understand an unstudied topic in

Turkish context and it is just a starting point to further researches that will be done in
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the future. Considering the limitations and the findings of the study, some
suggestions will be expressed below.

Since this is a case study that has been carried out in one school, the results was
limited to Burdur Gazi Primary School and 48 students in the 6" grade of this school.
Therefore, researchers might find it useful to study more than one school. This will
increase the reliability scores of the study and helps to get sound results. In addition,
increase in the number of contexts might make the results much more generalizable

to the universe.

Participants of this study were 6" grade primary school students at the age of 11-12,
and the findings of this study directly relevant to this age group. Therefore, in the
further studies, researchers might expand the age of focus group. In the further
studies, there might also be other kinds of divisions would be possible like
proficiency level, gender, private-state school, etc. It would make it possible to
investigate on different kinds of variables and their relations with each other and with

listening and speaking skills achievements.

In the present study, the researcher has decided the activities by observing two
groups before the study started, consulting to the teacher and reviewing the
coursebook. In the further studies, researchers might want to do a needs analysis
questionnaire with the participants at the beginning of the study to decide their needs,
interests, background, etc. It would help to solidify the reasons of choosing treatment
tools and gives a huge amount of data to analyse in different ways to relate them to
the findings of the study.

In the further studies, there might also be used a self-assessment form at the
beginning and at the end of the study to make the whole process look like much more
learner-centred. It would make the participants active assessors of their own

achievements.

Consequently, it can be advised that researchers might want to design a whole lesson
in terms of student/learner-centred methodology starting from the needs analysis of
students, selection of topics, design of the lesson and assessment at the end,
including students into teaching/learning process as they are the builders of their own
knowledge.
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APPENDICES

7.1. Appendix A-Achievement Test

Tas! 3

Paper 2 Listening

PAPER 2 LISTENING (approximately 30 minutes including 8 minutes transfar time) 3 What will Sam do?

PART 1

QUESTIONS 1-5

You will hear five short conversations.
You will hear each conversation twice.

There is one queastion for each conversation.
For questions 1-5, put a tick ] under the right answer.

EXAMPLE

0 Hawmmi;ujmmmnmﬁnu?ua [10_' |

il [ >

\ 8 O c w =T
e L\

1 When will they go on holiday? \ | |

June July September

2 How s Patti going to traval?

Omitted Question
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Test 3 Paper 2 Listening
PART 2 PART 3
QUESTIONS 6-10 QUESTIONS 11-15
Listen to Patrick talking to his mother about a photo of his old school friends, Listen 1o Jenny asking Mark about school holiday activities.
What is each person wearing? For questions 11-15, tick W/f A, B or C.
For questions 6=10, write a letter A-H next to each person. You will hear the conversation twice.
You will hear the conversation twice. ) . S
— EXAMPLE ANSWER
EXAMPLE 0 The children's show is at
0 Peter m A the theatre. [l
T o B the shopping centre. O
PEOFLE THEIR CLOTHES C  the fibrary. WA
6 Martin l:l A coal 11 The show begins at
‘ A 1.5 i
B 2.00
B dress [l
7 Joanna ] c aao [
C hat
. 12 A child's ticket costs
8 Amy Ol A 25p, O
D jacket
jacke B 75 O
C  £150. 1
9 James D E jeans
13  The holiday reading course is for
10 Robert ] Foshint A 4weoks. 0
B 6weeks. ]
G swealer C 10 weeks. O
H t=shirt
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Test 3

14  This year fram the library, children can win

A
B
c

15 Jenny should meet Mark again

A
B
C

apen.
a school bag.

a book.

next week,
tomorTow.
today.

Lo
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Paper 2 Listening

PART 4
QUESTIONS 16-20
You will hear Judy asking about music iessons,

Listen and complete questions 16-20,
You will hear the conversation twice,

GUITAR LESSONS
FOR JUDY

Class: Beginners

Day: 16 | ) - .
Starting time: I 17 | j
Teacher’s name: J 19 i Mra _ o _— .
Room number: | 20 |

Price of each lesson: [Tﬂ J £ i




Test 3

PART 5

QUESTIONS 21-26

You will hear a teacher talking about a school trip.
Listen and complete questions 21-25.
You will hear the information twice.

Day:

Visit:

Meet in:

Cost:

Bring:

You now have 8 minutes to write your answers on the answer sheet.

Leave at:

SCHOOL TRIP

Saturday

[21]

|2

(=]

|2a] £
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PAPER 3 SPEAKING (8-10 minutes)

The Speaking test lasts 8 to 10 minutes. You will take the test with another
candidate. There are two examiners, but only one of them will talk to you. The
examiner will ask you questions and ask you to talk to the other candidale.

Part 1 {5-6 minutes)

The examiner will ask you and your partner some questions. These questions will
be about your daily life, past experience and future plans. For example, you may
have to speak about your school, job, hobbies or home town.

Part 2 {3-4 minutes)

You and your partner will speak to each other. You will ask and answer
questions. The examiner will give you a card with some information on it. The
examiner will give your partner a card with some words on it. Your partner will use
the words on the card to ask you questions about the information you have. Then

-you will change roles.



7.2. Appendix B-Speaking Test Part 1 Open-ended Question Battery
KET Speaking Test

Part 1

Group A, Questions:

When do you get up in the morning in week days?
When do you get up on Sundays?

What do you do before going to the school?

What time do you have your breakfast/lunch/dinner?
What time does your school start?

How do you go to the school?

What do you do after the school?

What do you do in your free times?

What do you do on Wednesdays? (Summarise your day)
10 What do you do on Sundays? (Summarise your day)
11. When do you sleep in week days?

12. When do you sleep on Saturdays/at the weekend?
13. Which places do you like in Turkey?

14. Which country do you want to see?

15. What kind of books do you prefer to read?

©ooNo Ok wdPE

Group B, Questions:

What is your father’s/mother’s job?

Which days of the week does s/he work?

Where does s/he work?

When does s/he go to work?

Who is your father’s/mother’s best friend at work?

What does s/he do in her/his free times?

What does she do at home? (If she is a housewife)

Which TV programs does she watch? (If she is a housewife)
What kind of activities does she do in week days/at the weekends? (If she is a
housewife)

10. What does a teacher/policeman/doctor/... do?

11. Where does a nurse/teacher/postman/... work?

12. What do you do as a family on holidays?

13. Which places do you like to go on holidays?

©oN Ok wDdPE
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Group C, Questions:

©OoN R wDdE

What is the weather like today?

What kind of weather do you like most?

Which season is your favourite?

What is the weather like in Burdur in Winter/Spring/Summer/Autumn?
What is the weather like in North/South Pole?

Which animals like cold weather?

Which animals like hot weather?

When do people go to the sea?

When do you wear your pullover/sweater?

10 When do you wear your t-shirt?
11. When do you play snowball?
12. Which season does your school start and finish?

Group D, Questions:

©CoNe bR wDdE

How do you feel today?

What should we do to be healthy

| have got a headache. What should I do?
| have got a cold. What should | do?

| have got a toothache. What should | do?
How often do you wash your hands?
How often do you brush your teeth?

How often do you take showers?

How often do you comb your hair?

10 What should we do before eating meals?
11. What should we do before eating fruits and vegetable?
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7.3. Appendix C-Speaking Test Part 2 Visual Materials

Visual matevials

. . |
Visual materials for Paper 3 Parker's Sweet Shop
The White House SN
Disco ' ;
Rock music from the U.S.A. 14 Barrett Road

5 minutes from town centre

TRY OUR FAMOUS CHOCOLATE EGGS AND SUGAR HEARTS
Doors open: 9 pm

Tuesday — Saturday

Prices lower than in other shops
OPEN MONDAY-SATURDAY 9AM-5PM

Tickets: £6 (Students £5)

No jeans or T-shirts
48]
A WALK FOR TOURIST
28|

AR HOW + where / start?
+ where?

+ what / visit?
+ when?

+ every day?
¢ whose pictures?

4+ expensive?
+ ticket? £ .
4 buy / picture? + lunch?
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Visual materials Visual materials

18] |

DISCO SWEET SHOP
4 every evening? 4+ name?

+ what music? + expensive?

+ clothes / wear? + when / open?
4 student ticket? £? 4 chocolate eggs?
+ begin? . + near town centre?

ART SHOW

Pictures by David Piper
Meet the artist and buy a painting for your home

WALK THROUGH OUR BEAUTIFUL TOWN
&-8pm every evening FRIENDLY TOUR GUIDES

See the museum, market and castle
Adulte: £4

Studente: £2
Every Tuesday
Starts: Grand Hotel at 10 am
Finishes with lunch in Park Restaurant

28 Market Street

£13 per person
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Visual materials

PAINTING COMPETITION

For young people 8-16 years old

Paint a picture of an animal

Send it to:
Young Artist Magazine
12 High Street

before 14 September

and win a bicycle!

FILM CLUB

4 every week?

4 price? £

4 where / ticket?

4+ French films?

+ café?

70

Visual maferials

GLORIA’S SANDWICH SH

We make 100 different sandwiches!

Hot soup
Orange juice
Coffee

£2.80 each sandwich

Car park behind shop
Closed on Mondays

orP

€ name?

+ when?

4 what /do?

+ where?

+ cost? £7

CLUB FOR YOUNG PEOPLE




Viswal materials

[1D]

PAINTING COMPETITION

4 win something?

+ what / paint?

+ for everybody?

¢ competition address?

¢ last day?

ic)

CITY UNIVERSITY FILM CLUB

EVERY MONDAY 6-2.30 p.m.

Films from America, Australia and Britain

... Get your tickets from the Student Office

Adults £3
Students £1.50

Café open for drinks and snacks
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Visual materials

SANDWICH SHOP

% what sandwiches?

4 price?

+ open every day?

4 drinks?

+ car park?

HAPPY DAYS CLUB

for young people from
12-18 years

Every Friday
7.30-10.30 pm

29 Milton Street

Just £2 per week

Games - music - dancing and lots more




7.4. Appendix D-Listening Test Answer Sheet

LIRIVERATTY o Ok R IEGEE
B ESCIL Evanvinanons

et Wt S Wi | i

Candidate No.

Examination Title

Supervisor:
If the candidate is ABSENT shade here o

Do Do [ B o B B I s [
o oo o [ Do s b v [ [e

Instructions
Use a PEMCIL (B or HB]
Rub out amy answer you want to change with an eraser.

For Parts 1, 2 and 3:
Mark ONE letter for each question.

For exampile, if you think C is the right answer to the -

guestion, mark your answer sheet like this: o2&

Part 1 Part 2 Part 3

1 & B K s | A2 EEEEER 11285

2 A8 ;laBcpErsH Z|ABC

3 |ABC s | AELLDEESEH 13|AERL

s |ABC g (R E DTSN 14 (A B C

5 | OMITTED w(ABLDEFGH 15 |A B C

For Parts 4 and 5:

Wirite your answers in the spaces next to the 4

numbers (16 to 25) like this: o M“Ph _f‘—|

Farta it bere Part 5 e
6 2 2 B
17 £ 22 o
18 2 23 =
19 2 2a £
20 2 25 =

Adapted by Serkan Coskun from the University of Cambridge ESOL Examinations
|KET Sample &nswer Sheet - Listening)
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7.5. Appendix E-Speaking Assessment Form 1

KET Speaking Test

Spesking Aszeszment Fubric

Doint

4

Prommciation

5 pt

Grammear Vocabulary

5 pt

Inferactive Commmication

7.5 pt

lobal Achisvemant

7.5 pi

Total Score:

25 pt.

Speaking Assessment Form 1

Pairs

Pronmnciation | GrammarVoecabuolary

Interactive
Commumication

Clobal
Achisvement

Total
Score

Pair 1.1

Pair 1.2

Pair2.1

Pair2.2

Pair3.1

Pair3.2

Pair4.1

Pair4.2

Pair 5.1

Pair 5.2

Pair .1

Pair .2

Pair7.1

Pair 7.2
Pair 8.1

Pair 8.2

Pair 0.1

Pair 0.2
Pair 10.1

Pair 10.2

Pair 11.1

Pair 11.2

Pair 12.1

Pair 12.3

Pair13.1

Pair13.2

Pair 14.1

Pair 14.2

Pair 15.1

Pair 15.2

Below

Al

Al+

[
i
ol
Lo ]

11-15

16-20

21+
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7.6. Appendix F-Speaking Assessment Form 2

KET Speaking Test

Spealing Assessment Form 1

Pairs

impression
(CEFE Table

Detailed analysis (CEFR. Table 2)

CEFE level

Range
CEFR
level

Accuracy
CEFR
level

Fluency
CEFR
level

Interaction
CEFR
level

Coberence
CEFR
level

Comments

Pair 1.1

Pair 12
Pair 2.1

Pair 21

Pair 3.1

Pair 3.

Pair4.1

Pair 47

Pair 5.1

Pair 5.2

Pair 6.1

Pair 6.2

Pair 7.1

Pair 71
Pair 8.1

Pair §2

Pair 8.1

Pair 82

Pair 10.1

Pair 102

Pair11.1

Pair 113

Pair 12.1

Pair 122

Pair 13.1

Pair 132
Pair 14.1

Pair 143

Pair 15.1

Pair 153

Speaking Aszsessment Form 2 Rubric

Below

Al

I
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Tahble 1: Global Oral Aszezsment Scale

Conveys finer shades of meaning precisely and naturally

Can express himberself spontaneously and very fluently, interacting with ease and
skill and differentisting finer shades of meaning precisely. Can produce clear,
stnoothly-flowing, well-smuchired descriptions.

Cl+
C1

Shows fIuent, sponfaneous expression in clear, well-soruciured speech

Can express himberself fluendy and spomtaneously, almost effortlessly, with 2
srnooth flow of lanruage. Can mive clear, detailed descriptions of complex subjects.
Hizh degree of accuracy; emmors are rae.

B+

*

Expresses poinfs of view withou! noficeable sirain

Can mferact oo a wide range of topics and produce smetches of language with 2
fairly even tempa. Can give clear, detailed descriptions on 3 wide range of subjects
relasted to hisher field of inferest Doe: not make emors which cause
misundersianding

Bl+

Bl

Relates comprehensibly the main points he/she wants fo make

Can keep going comprehensibly, even though pansing for srammsatical and lexical
planning and repair may be very evident. Can link discrete, simple elements mito 3
connected, sequence to give straiphiforwsard descriptions on a varery of familiar
subjects within his'her field of interest. Reasonably accurate use of main repartoire
associated with more predictable sitwations.

Relates baste mformarion on, e.g. work, family, free fime efc.

Can comnmmicate in 8 simple and direct exchanpe of information on familiar
mafters. Can make him'herself understood I very short wierances, even though
pauses, false starts and refornmlation are very evident. Can describe in simple tenms
family, living conditions, educational backzround, present or most recent job. Usas
somme simple struchares correctly, but may systematically make basic mistakes,

Muakes ample sictements on persenal detatls and very famtlar fopics

Can make him/herself understood in 3 simple way, askimg and answering questions
abwput personal details, provided the other person talks slowly and cleady and i
preparad to belp. Can manage very short, isolated, mainly pre-packaged utterances.
Much pansinz to search for expressions, to arionlate less familiar words.

Use this scale mn the first 2-3 minntes of 2 spesking sample to decide approximately
what level you think the speaker &=,

Then change to Table 2 (CEFE. Table 1) and assess the performance in more detail in
relation to the descriptors for that level.

Adapted from (European Centre for Modern Lanpuages, 2011)
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Table 2: Oral Assessment Criteria Grid (CEF Table 3)

RANGE ACCURACY FLUENCY INTERACTION COHERENCE
C2 Shows great ﬂmbﬂl.t-v Can interact with ease and
reformulating ideas in . I
pe i o L . Can express him'herself skill. picking up non-verbal Can create coherent and
differing linguistic forms to Maintains consistent . S o= L .
] = i . spontanecusly at length with a and intonational cues cohesive discourse making
convey finder shades of grammatical control of ] : i ] o .
L j } = natural colloguial flow, apparently effortlessly. Can full and appropriate use of a
meaning precisely, to give complex language, even when . ] . . . . . .
B . L i avoiding or backtracking interweave his'her contribution variety of crganizational
emphasis differentiate and to | attention is otherwise engaged = o . S i ] S
- o . L= around any difficnlty so into the joint discourse with patterns and a wide range of
eliminate ambiguity. Also (e.g. in forward planning, in b . } =
= = -, = smoothly that the interlocutor fully natural turn-taking, connectors and other
has a good command of monitoring others™ reactions). . ; . . = ; ;
e o } = 15 hardly aware of it. referencing, allusion making cohesive devices.
idiomatic expression and " el =
colloguialisms. ]
Cl+
1 Has a good command of a
broad range of language Can select a suitable phrase
allowing him'herself to select | . . . Can express him/herself from a readily available range | Can produce clear, smoothly
: ] Consistently maintains a high i . . = . i -
a formmlation to express desree of srammatical fluently and spontanecusly, of discourse functions to flowing, well-stroctured
him/herself clearly in an accuracy: ejg_:m are almost effortlessly. Only a preface his'her remarks in speech, showing controlled
appropriate style on a wide . o ’ conceptually difficult subject | order to get or to keep the floor use of organisational
. difficult to spot and generally : = . =
range of general. academic, } = - can hinder a natural, smooth and relate to hisher own patterns, connectors and
s . } corrected when they do occur. . . : )
professional or leisure topics flow of langnage. contributions skilfully to those cohesive devices.
without having to restrict of other speaker.
what he/she wants to say.
Bl+
B2 Can mitiate discourse, take
Has a sufficient range u:uf 5 . . . his/her turn w]lle.u ani'npi'iate Can use a limited mumber of
langnage to be able to give | Shows a relatively high degree Can produce stretches of and end conversation when . i .
R R = = . . ) ) cohesive devices to link
clear descriptions, express of grammatical centrol. Does language with a fairly even he/she needs to, though he/she . .
; . ] . == o = his/'her utterances into clear,
viewpoints on most general not make errors which cavse | tempo; although he/she can be may not always do this i . ]
) i i ) : : coherent discourse, though
topics, without much miseaderstanding, and can hesitant as he/she searches for elegantly. Can help the i =
; . - - . . - there may be some
conspicuous searching for correct most of his’her patterns and expressions, there | discussion along on familiar . L
) . . ] o . o jumpiness’ in a long
werds, using some complex mistakes. are few noticeable long pauvses. ground confirming contribution
sentence forms to do so. comprehension, inviting ’
others, efc.
Bl+
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Bl Has enough language to get
by, with sufficient Can keep going Can mifiate, maintain and
rocabulary t U bly fely hensibly, even though lose simple face-to-f: : :
vocabulary to express ses feasona .} accuratelya | comprehensibly, even thoug c -ns.e simple face-to-face | Can tink a series of shorter,
him/herself with some repertoire of frequently used | pausing for grammatical and | conversation on topics that are | - : :
L N ) ; . .- : discrete simple elements info
hesitation and routines’ and patterns lexical planning and repatr 15 | famuliar or of personal inferest. .
: : : i : T i a connected, linear sequence
circumlocutions on topics assoctated with more very evident, especiallym | Can repeat back part of what of voiats
such as fanuly, hobbies and predictable situations. longer stretches of free someone has said to confirm ottt
interests, work, travel, and production. muiual understanding.
current affairs.
Al+
A2 Uses basic sentence patterns Can ask and answer questions
A2 with memorized phrases, U . Can make him/herself and respond to simple
. ses some simple structures - . ] .
groups of a few words and . vaderstood 1 very short statements. Can indicate when | Can link groups of words
= . correctly, but still - o . . .- .
formulae m order to cvstematically makes basic uiterances, even though he/she 15 following but 15 with stmple connectors like
communicate limited ¥ L pauses, false starts and rarely able to understand ‘and’, ‘bot’ and ‘because’.
: o o mistakes. : _— ) .
information 1n simple every reformulation are very evident. | enough to keep conversation
sifuations. going of his'her accord.
Al+
Al Has a very basic repertowre of | Shows only linuted confrol of | . Can HANAEE VETY sho, Can ask and answer questions .
. - . isolated, mainly pre-packaged | about personal details. Can | Can link words or groups of
Al words and simple phrases |  a few simple grammatical o = . . - e
) = uiterances, with much pavsing | interact in a simple way but | words with very basic linear
related to personal details structures and sentence . = o .
: . . to search for expressions, fo communication 15 totally connectors like ‘and’ o
and particular concrete patterns in a memorised : . o I
L . articulate less familiar words, dependent on repetition, then’.
sifuations. tepertoire. . . . .
and fo repair communication. rephrasing and repair.
Below
Al
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KET content and overview

Paper Name Timing Confent Test Focus

Paperi [Resding/Witing 1 hour o minutes Hine parts: Assessment of candidates” ability o undestand
Five parts (Parts 1<) lesta mngeofreading  the meaning of whitten English atwosd, phrase,
skills with 2 variety of texts, einging fom sentence, pacagraph and whole lextlevel.

|
wery shod natices tol ongercontinuous A rtofeandidates’ shilty®

teats,
simple written Englis h, mnging from one-ward
Parts 6- g concentrate on testing basic
wiiing skl answers to short pieces of confinuous text.
Papera Listening 30 minutes Five paris ranging from short exchangesto  Assessment of candidates’ sbility o undestand
(including longer dislogues and manologues. dialogues and monolagues in bath infomal snd
& minutes, neute| setfings an & range of everyday topics.
transdertime)
Papery Spesking B~10 minutes per Two pats: Agsessment of candidates” ability to answer and
peirof candidates in Part1, candidates intemct with an a5k questionsabout themsebves and about
exmminer; Ineiual non-personal inlormation,
in Part 2 they inteoact with another
candidate.
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This handboaok is for anyone who is preparing candidates for the Cambridge ESOL Key English Test (EET). The introduction gives
an overview of EET and its place within Carnbridge ESOL. This is followed by & forus on each paper and includes content, advice
o preparation and exampls papers.

Further informatiom on the examination will be issued in the form of:

» regular update bulletins

* @nextensive programme of semniners and conference presentations.
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Introduction to Cambridge
ESOL

B University of Cambridge ESOL Examinations
Umniversity of Cambridge ESOL Examinatioms (Cambridgs ESOL)
is & part of the University of Cambridge Local Exsminations
Syndicate (INCLES), which has provided examinations in
English for speakers of other languages since 1913, Carmbridge
ESOL offers an extensive range of examinations, certificates
and diplemas for learners and teachers of English. Cwver

3 million people a year take thess examinations at centres in
over 130 countries.

Cambridge ESOL's systerns and processes for designing,
developing and delivering examinations and assessment
seTvices are certified as meseting the internationally recognised
1509001 2000 standard for quality management.

Cambridge ESOL examinations are suitable for learners of

all nationalities, whatever their first langnage and cultural
background, and there are examinations suitable for lestners
of almost any age. Although they are designed for native
speakers of languages other than English, no language related
restrictions apply. The range of Cambridge ESOL examinations
includes specialist exsminations in Business English and
English for Arademic Purposes, a2 well as tests for young
learmers and a suite of certificates and diplomas for language
teachers.

The examinations cover all four langnage skills - listening,
speaking, reading and writing. They include a range of tasks
which assess candidates' ability to use English, so that in
preparing for the examinations, candidates develop the

elills they need to make practical use of the languags in

a varety of contexts. Above all, what the Cambridge ESOL
examinations assess is the sbility to commumnicate effectively
in English.

Carnbridge ES0L is committed to providing exarninations of
the highest possible quality. This commitment is underpinned
by an extensive programme of research and evaluation, snd
by continuos monitoring of the marking and grading of all
Carnbridge ES0L examinations. Of particular importance is the
rigorous set of procedures which are used in the production
and pretesting of question papers, and thess are described in
the following secticon.

B Key features of Cambridge ESOL examinations

Carnbridge E20L undertakes:

* toassess language skills at a range of levels, each of
them having a clearly defined relevance to the needs of
language learmers

* toassess skills which are directly relevant to the range
of uses for which learners will need the language they
have learned, and which cover the four language skills
- listening, speaking, reading and writing - as well as
Imowledge of language structure and use

* toprovide accurate and consistent agsessment of each
language slill at the sppropriate level

+ to relate the examinations to the teaching curriculum
in such a way that they encourage positive leaming
experiences and to seek to achieve a positive impact
wherever possible

» toendeavour to be fair to all candidates, whatever their
national, ethni and nguistic background, gender or
possible disability.

Cambridge ESCL exsminations are designed around four
easential qualities: validity, relisbility, impact and practicality.
Validity is normally taken to be the extent to which a test can
e shown to produce scores which are an accurate reflection
of the candidate's true level of language skdlls. Relisbility
concems the extent to which test results are stable, consistent
and accurate, snd therefors the extent to which they can

be depended on for maling decisions about the candidate.
Impact concerns the effects, beneficial or otherwise, which
an examination has on the candidates and other users,
whether these are educational, social, economic or political,
or various combinations of these, Practicality cam be defined
ag the extent to which an examination is practicable in terms
of the resources needed to produce and administer it. All
these factors underpin the development and producton of
Cambridge ESOL exsminations.

Examination content and
processing

B What is KET?

The Key English Test (KET) is an examination that
demaonstrates that a person can deal with everyday English
at & basic level. It is widely accepted as a qualification
Tepresenting a general basic sbility in English (CEFR Level A2).

B KET and KET for Schools

There are two versions of the exam availsble: EET and KET for
Schools, The difference between the two versions is that the

content snd topics in KET for Schools are particularly targeted
at the interests and experiences of younger people.

B Content of KET

Cambridge ESOL exsminations reflect a view of language
proficiency in terms of a language user's overall
cornrrurdcative sbility; atthe same time, for the purposes of
practical languags assesstnent, the notion of overall ability is
subdivided into different skills and subalkdlls. This skills and
cornponents’ view is well established in the language research
and teaching literature,

Four main skills of reading, writing, listening and speaking
are recognised, and each of these is assessed within the three
‘test papers. Reading and Writing are cornbined under a single
‘test componentin KET. Reading is & muli-dimensional skill
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involving the interartion of the reader's mental processing
capacities with their language and content kmowledge;
further interaction takes place between the reader and the
external features of the text and task. Purpose and context
for reading shape thess interactions and this is reflected
through the use of different text and task types which link
o & relevant target language use context beyond the test.
Wriiting ability is also regarded as a linguistic, cognitive,
social and cultural phenomenon that takes place in a
specific context and for 8 particular purpose. Liks Reading,
KET Writing involves a series of interactions betwreen the
task and the writers, who are required to drew on different
agpects of their inowledge and experience to produce a
written performance for evaluation. KET Writing tasks vary
in complexity from tasks requiring single word answers to

a communicative task requiring up to 35 words of output.
Listening, like reading, is 8 rrultidirmensional skill, inwolving
interaction betwesn the listener and the external features

of the text and task and the test employs a range of text and
task types to reflect the variety of situations a learner at this
level is likely to encounter. As with writing, speaking involves
multiple competencies inchading wocabulary sand grammmatical
knowledge, phonological control, Imowledge of discourse, and
pragmatic swareness, which are particularly distinet from
their equivalents in the written langnage. Since speaking
generally involves reciprocal oral interaction with others,
Speaking in KET is assessed directly, through s face-to-face
encounter between candidates and examiners,

Each of the four skills tested in KET provides a urdque
contribution to & profile of overall communicative language
ability that defines what a candidate can do at this level.

B The level of KET

KET iz at Level A2 of the Cotnmon European Framework of
Reference for Languages, and a description of this lavel is
given below in terms of:

+ what material learners can handle
+ what learners can be expected to be able to do.

At this lavel a leamer should be able to cope lingnistically

in & range of everyday situations which require a basic and
largely predictable use of language. An A2 Level user will be
able to use English in their owm or & forsign country in contact
with native and non-native speakers of English for general
purposes as described below.

The type of materials a KET candidate can deal with

& language user at this level needs to be able to read simple
texts, many of which are of the kind nesded for survival

in day-to-day life or whils travelling in a foreign country.
These include street signs and public notices, product
packaging, forms, posters, brochures, city guides and
instructions on how to make & phone call The user should
alao be able to deal with personal messages written as letters
or postcards, and gain some information from informative
texts taken from newspapets and magazines. Where

listening skills are concerned, a user nesds to understand
the basic facts given in snnouncements such as at raihasy
gtations and airports, traffic information given on the radio,
and public announcements made at sporting events o pop
COTICETTS.

What a KET candidate can do

In the context of work, a language user at this level can handle
basic enquiries related to their own famdliar job ares, dealing,
for exarmple, with questions about prices, quantities of goods
ordered, or delivery dates. In 8 mesting, they could provide
straightforesrd facts if asked directly, but canmot follow a
disrussion. On the telephone, they could take the name of a
caller and note down a simple message including a phone
number.

If travelling as a tourist, 8 user is able to find out what time

& tour starts and how much something costs, They can
understand the cutline of the information given on & guided
tour, as long as it is in & predictable context, but can ask only
very simple questions to get more information.

They can express their own likes and dislikes, but only in
girnple temmns.

Where reading is concerned, &t this level the user can
understand the gist of 8 tourist brochure with the help of a
dicticmary, to the extent of being sble to identify the starting
and finishing times of a gnided tour and what will be s=en

on the tour. They can write very simple personal letters,
expressing thanks, or a basic message, although there may be
elernentary rnistakes.

The Common European Framework of Reference for
Languages

Cambridge ESOL exams are aligned to the Common European
Framework of Reference for Languages - the standard
benchmark for measuring and describing languages ability
around the world. The Framework sets out six stages of
language ability (see Table 1), with each level clearly described
by aset of ‘Can Do’ statemnents (sse Table 2).

Cambridge Main Sulte

Certifcate of Proficlency in English 2

Certifcate In Advanced English 1
First Certifcate in English B2
Preliminary English Test B1
Ky English Test A2

Al

B Varieties of English

candidates’ responses to tasks in the Cambridge ES0OL
examinations are aoceptable in varieties of English which
would enable candidates to finction in the widest rangs
of intemational contexts. Candidates are expected to use a
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Table 2

‘Can Do’ summary

Typical avilities Listening and Speaking

Overall general AN understand simple questions and Instructions.

ability CAN express simple opinlons o requirements in a famillar
context.

Soclal and Tourist CAN understand stralghtforward directiors, provided that
these are not lengthy or comples.

CAN express |ikes and dislikes in famillar comexts using
simple language.

Work CAN understand the genaral meaning of a presantation
made at a conference If the language Is simple and backed
up by wisuals orvideo.

CAN state simpla requirements within own job area.

Study CAN understand basic Instructions on class times, dates

and room numbers.

CAN express simple opinions using expresslons such as

CAN understand stralghtforsard Informationwithin a known area.

CAN complete forms and write short simple letters or postcards
related to parsonal infomation.

CAN understand stralghtforsard Information on food, standand
menus, road signs and messages on automatic cash machines.

CAN complete most forms related to personal Informatlon.

CAN understand mast short reports or manuals of a predictable
nature within hisf her mwn area of expertise.

CAN wilte a short, comprehensible note of request to a collague
ora known contact in anather compare.

CAN understand the general meaning of a simplifed tactbook ar
article, reading very slowly.

CAN wilte avery short simple narmathve or description.

‘I don't agree’.

particular variety with some degree of consistency in areas
such as spelling, and not for example switch from using &
British spelling of a word to an American spelling of the same
word in the same written response to & given task.

B Recognition

KET iz widely recognized as a qualification representing

a general basic ability in English. More information about
recognition is available from centres, British Council offices,
cambridge ES0OL and from warwn.CambridgeESOL.oTg

B Official accreditation in the UK

KET for Schools has been accredited by the Office of the
Cualifications &nd Examninations Regulator (Ofqual), the
regulator of qualifications, tests and exams in England, st
cambridge ESOL Entry Level Certificate in ESOL International
(Entry 2).

B The KET candidature

Information is collected about EET candidates at each session,
when candidates fill in a Candidate Information Sheet. The
candidates for KET cormne from 8 wide range of backgrounds
and take the examination for & mumber of different reasons.

B What sort of test is EET?

In real life, language is used in comtext, and the forms of
language vary according to that context. The asssssment aims
of KET and its syllabus are designed to ensure that the test
reflects the use of language in real life. The question types and
formats have been devised with the purpose of fulfilling these

simns. KET corresponds closely to an active and communicative
approach to leaming English, without neglecting the need for
clarity and accuracy.

B Certfication

The qualification a cendidate receives for both versions of the
exam (EET and KET for Schools) is exactly the same.

KET certificates are issusd to candidates gaining & passing
grade (Pass with Merit or Pass). Candidates who have not
achieved a KET passing grade (CEFR Level AZ), but have
demnonstrated ability at the level below this, are swarded a
certificate for Level A1 A1 certificates do not refer to the KET
EXEITL

Candidates receive a detailed Statement of Results
approximately five to six* weeks after the examination.
Certificates are issued approximately four weeks after the
issue of the Staternents of Results.

Certificates are not issued to candidates awarded a Fail grade.

B Marks and results

The finsl mark a candidate receives is the total of the marks
obtained in each of the three papers (Reading and Writing,
Listening, and Sp=aking). There is no minirmm pass mark for
individual papers. The Reading and Writing paper carries 50%
of the marks snd Listening snd Spealdng each carry 25% of the
total marks.

The Statement of Results shows the grade swarded and &

* Results for computer-basad tests are releasad in three to four weeks.
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graphical display of the candidate's performance in each skill
{shown against the scale Exceptional - Good - Borderlins -
Wweak). In addition, candidates receive a standardised soore for
the whole exam on a fixed scale out of 100, This score allows
candidates to ses exactly how they have performed within a
grade boundary. There are fixed values for each KET grade:

+ Pass with Merit = 85-100
+ Pass = 7054

* Al=45-60

* Fail =044

This means that the score a candidate nesds to achieve a KET
passing grade will always be 70. Candidates with a score of
45-69 are issued with A1 Level cettificates.

Grade boundaries sre set by eonsidering item statistics,
candidate perforrnance, exarniner reports end historical
comnparison, among other things. This ensures faimess and
consistency from one exarnination to snother and for each
candidate,

B Special circumstances

Special eircumnstances covers three main areas: special

arrangements, special consideration and malpractice

* Special arrangements;
These are available for candidates with a permanent or
long-terrn disability, such se a vimal or hearing difficulty,
or & temparary difficulty such as & broken hand, or sar
infection affecting a candidate's ability to hear cleaty.
Special arrengements may inchide extra time, sepamte
accommaodation or equiprnent, Braille transcription, etc,
Consult the Cambridge ESOL Local Secretary in your area
fior more details as soon s possible.

+ Special consideration:
Carnbrid ge ES0OL will give special consideration to
candidates affected by adverse cireumstances irnm ediately
before or during an examination. Special consideration can
e given where an application is sent through the centre
and is made within 10 worling days of the examination
date. Examples of acceptable reasons for giving special
congideration are in cases of illness or other mexpected
events.

* Mulpractice:
Carnbrid ge ESOL will consider cases where candidates
are suspected of copying, collusion or breaking the
examination regulations in some other way. Results may
e withheld because further investigation is needad or
because of infringernent of regulations. Centres are notified
if & candidate's results have been investigated.

84

KET support

B Course materials

A list of UK publishers which produce coursebooks and
practice materials related to the examinations is svailable from
Cambridge ESOL and is on the Cambridge ESOL website. KET
requires an all-round langnage ability and this should be borne
in mind when selecting course rnaterials. Most coursebooks
will be supplemented; care should be taken to ensure that
coursebooks and practice materials selected sccurately reflect
the content and format of the examination. N.B. Cambridge
ESOL does not undertake to advise on texthooks or courses of study.

B Past papers and examination reports

Carnbridge ESOL produces past examination papers, which
can be used for practice, and examination reports, which
provide a general view of how candidates performed overall
and on each paper and offer guidance on the preparation

of candidates. Details of how to order past papers and
examination reports, and how to download an order form, are
availsble from waranCambridgeESOL org/support

The sample question papers inchuded in this handbook have
been produced to reflect the format of the examination.
Honwrewver, candidates are strongly advised not to concentrate
unduly on working through practice tests and examinations
as this will not by itself make them mere proficent in the
different skills.

B Online support
Cambridge ESOL provides an cnline rescuree for teachers,

designed to help them understand the examinations better
and to prepare candidates more effectively.

The Teaching Resources website can be found at
www.CambridgeESOL.orgiteach

B Seminars for teachers

cambridge ESOL offers & wide range of seminars designed
for teachers concemed with the examinations; some are slso
suitable as ntroductions for administraters, schoal directors
ete, Some seminars are intended to provide information and
support for teachers who are familiar with the exsminations,
and others can be used to introduce teachers to established
examinations and also to new or revised examinations.
Contact Cambridge ES0L for further details.

B Administrative information

The KET exarnination is available seversl times a year. A
computer-bassd version of KET (CB KET) is also aveilable,
Please see the Cambridge ESOL website for details of
examination sessions, www.CambridgeES0L.org
candidates must enter through a recognised centre.

The tasks in each component of CB KET follow the same
formnat as in the paper-based version of KET. The Reading and
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Writing, and Listening components are taken on comnpaker,
but the Speaking testis still administered in the same way as
for paper-based KET.

candidates must enter through a recogrised centre.

B Further information

Copies of Regulations and details of entry procedure, current
fees and further information about this and other Cambridge
examinations can be obtained from the Camnbridge E20L Local
Secretary in your area, o from the address on the back cower
of this handbook. In some areas this information can also be
obtained from the British Couneil

The aims and objectives of
KET

Candidates who are successful in KET should be able to
satisfy their basic communicative nesds in & rangs of
everyday situations with both native and non-native speakers
of English. The following information provides an outline

of the four aldlls covered in KET and a list of the language
specifications that the KET examination is based on.

B Reading

Making use of the limited structural and lexical resources at
their disposal, KET candidates should be able to understand
the main message, and some detail, of a variety of short
farmal reading texts: for example, signs, notices, instructions,
brochures, puides, personal comespondence and informstive
articles fromn newspapers and magazines. They should also
have strategies for dealing with unfarniliar structures and
wocabulary.

B Writing

KET candidates need to be sble to produce items of vocabulary
from & short definition, select sppropriate leyds to complate
one-word gaps in a simple text, and to transfer information
from & text to & form. They also nead to show their shility

o comnplete a short everyday writing task appropriately,
coherently and showing reasonable control of structure,
wocabulary, spelling and punctustion.

B Listening

Candidates should be able to understand and respond to
dialogues and monolegues, incuding telephone conversations
and recorded messages, in both informal sand neuntral settings
on & range of everyday topics. The texts will be delivered ata
pace which is slow but not urmaturally so. Candidates should

be able to extract relevant factual information from what they
hear.

B Spealdng

Candidates should be able to interact both with an examiner
and with another candidate, They should be able to snawer
and ask questions about themsalves and about fachal
information on a prompt card &g times, prices, te.).

They should also dernonstrate strategies for dealing with
cornrmrdcation difficulties, & g paraphrasing, asking for
clarification.
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Language specifications

The following is a surnmary of the language which is tested in
KET. In terms of vocabulary and grammaticsl structure, KET
candidates will have productive comtrol of only the sirnplest
of exponents for each category below, theres is a wider, but stll
limnited, range that they will be able to deal with receptively;
and they will have strategies for coping with the unfamiliar.

Language purposes

* (Carying out certain transactons:
Making srrangements
Malking purchases
ordering food and drink

+ Giving and obtaining factnal information:
Persomal
Mon-personal (places, times, ste.)

+ Establishing and maintaining social and professional
contacts:
Mesting people
Extending and receiving invitations
Froposing/amranging a course of action
Exchanging information, views, feclings and wishes

Language functions

There are six broad categories of language fimetions (what
people do by means of language):

» imparting and seslin g factual information

»  expressing and finding out attides

+ getting things done

+ gocialising

* gtructuring discourse

* comnmunication repeir.

A more detailed inventory of functions, notions and
gramrnaticsl sreas coverad by KET is given beloar

B Inventory of functions, notions and communicative
tasks

The realizations of these functions, notions and

communicative tagks will be in the simplest possible ways.

greeting people and responding to greetings (in perscn and on
the phone)

introducing onesslf and other people

asking for and giving personal details: (full) name, age,
address, names of relatives and friends, ccoupation, etc.

understanding and completing forms giving peraonal details

describing education and/or job

describing people (personal appearance, qualities)

asking and answering questions about personal possessions

asking for repetition and clarification

re-stating what has been said

checking on meaning and intention

helping others to express their ideas

intermupting & conversation

asling for and giving the spelling and meaning of words

oounting snd using numbers

asking and telling people the time, day and/or date

asking for and giving information about routines and habits

understanding and giving information sbout everyday
activities

talking about what people are doing at the moment

talking about past events and states in the past, recent
activities and completed actions

understanding and producing simple narratives

reporting what people say

talking about futures sitnations

talking about fiuture plans or intentions

making predictions

identifying and describing accormmodation (housss, flats,
Tooms, furmitare, ete.)

buying and selling things {costs and amoumnts)

talking about fiocd and ordering meals

talking about the weather

talking about one's health

following and giving simple instructions

understanding simple signs and notices

asking the way and giving directions

asling for and giving travel information

asking for and giving simple information about places

identifying and describing simple objects (shaps, size, weight,
colour, purpose or use, ete.)

making cornparisons end expressing degrees of difference

expressing purpose, cause and result, and giving reasons

making and granting'refusing simple requests

making and responding to offers and suggestions

expressing and responding to thanks

giving and responding to imvitations

giving advice

giving warrings and stating prohibitons

asking/telling people to do something

expressing obligation and lack of obligation

asking and giving/refusing permmission to do something

making and responding to apologies and excuses

expressing agreement and disagreement, and contradicting
people

paying compliments

sympathising

expressing preferences, likes and dislikes (especially about
hobbies and leisure activities)

talking about feelings

expressing opinions and maling choices

expressing needs and wamnts

expressing (injability in the present and in the past

talking about {imjprobability and {imjpossibility

expressing degrees of certainty and doubt
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B Inventory of grammatical areas
Verbs

Regular and irregular forms

Modals

can (ability; requests; permission)
could (sbility; polite requests)
would (polite requests)

will (future)

shall (suggestion; offer)
should (advice)

may (possibility)

hawve (got) to {obligation)
must {obligation)

musm't (prohibition)

need (necessity)

needn't (lack of necessity)

Tenses

Present sirmple: states, habits, systerns and processes (and
verbs not used in the contirous form)

Present contimuous: present actions and future mesning

Present perfect simple: recent past with just, indefinite past
with yet, already, never, ever; unfinished past with for and
gince

Past aimple: past events

Past comtimuous: paralle] past actions, contimious actions
interrupted by the past simple tenss

Futare with going to

Futare with will and shall: offers, promises, predictions, et

Verb forma

Affirmative, interrogative, negative

Imperatives

Infinitives (with and without to) after verbs and adjectives
Gerunds (-ing formn) after verba and prepositions

Gerunds a8 subjects and objects

Pasaive forms: present and past simple

Short questions (Can you?) and answers (Mo, he doesn't)

Clause types

Main clause: Carlos is Spandsh.
Co-ordinate clause Carlos is Spanish snd his wife is English.
Subordinate clause following sure, certain: I'm sure (that) she's
a doctor.
Subecrdinate clause following Imonw, think, believe, hope:
I hope you're well.
Subordinate clause following say, tell She says (that) she's his
sister
Subeordinate clause following if, when, where, because:
'l legve if you do that again.
Hell corne when you call
Hell follow whers you go
1 came becauze you asked me.

Interrogatives

What, What {+ noun)

Whers, When

Who, Whose; Which

Hemr, How roach; How mnany; How often; How long ete.

Why

{including the interrogative forms of all tenses and modals
listed)

Nouns

Singular and plural (regular and irregular forms)
Countable and uncountable nouns with some and any
Abstract nouns

Compound nouns

Mioun phrases

Genitive: ‘s & 8

Double genitive: a friend of theirs

Promouns

Personal (subject, object, possessive)
Impersonal: it, there

Demonstrative: this, that, these, those
Quantitative: one, something, everybody, ete.
Indefinite: some, any, something, one, ete.
Relative: who, which, that

Determiners

8 + countable nouns
the + coumtableuncountable nouns

Adjectives

Colour, size, shape, quality, nationality

Predicative and attributive

Cardinal and ordinal mimbers

Possesgive: my, your, his, her, ete.

Demonstrative: this, that, these, thoss

Cuantitative: scme, any, many, muach, & few, a Lot of, all, other,
evary, ete.

Comparative and superlative forms (regular and regular)

order of adjectives

Participles as adjectives

Adverbs

Regular and irregular formns

Mamner quickly, carefully, et

Frequency: often, never, twice a day, ete.

Definite tirme: now, last week, ete.

Indefinite time: already, just, yet, ete,

Dvegres: wery, too, rather, ete,

Flace: here, there, etr.

Direction: left, ight, ete.

Sequence: first, next, ete.

Fre-verbal, post-verbal and end-position adwerbs
Comparative and superlative forms (regular and irregular)
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Prepositions

Location: to, on, inside, next to, st (home), ete.

Tirne: at, on, in, during, ete.

Direction: to, into, out of, from, ete.

Instrumnent: by, with

Miscellansons: like, about, ete,

Prepositional phrases: at the end of, in fromt of, ete.

Prepositions preceding nouns and adjectives: by car, for sale,
on holiday, ete.

Connectives

and, but, or,
when, where, becanse, if

Miute that students will meet forme other then thoss listed
above in KET, on which they will not be divectly tested.

B Topics

Clothes

Daily life

Entertainment and media
Food and drink

Health, medicine and exerciss
Hobbies and leisurs
House snd home
Language

People

Personal feelings, opinions and experiences
Personal identification
Places and buildings
School and study
Services

Shopping

Social interaction

gport

The natural world
Transport

Travel and holidays
Weather

Work and jobe

B Lexis

The KET Vorabulary List includes iterns which normally ocour
in the everyday vocabulary of native speakers using English
today.

Candidates should kmow the lexis appropriate to their
personal requirernents, for example, nationalities, hobbies,
likes and dislikes.

Mt that the use of American promuncistion, spelling and
lexis is acceptable in KET.

A list of vocabulary that may appear in the KET
examination is available from the Cambridge ESOL website:

www.CambridgeESOL.orgfteach

The list does not provide an exhaustive register of all the
words which could appear in KET question papers and
candidates should not confine their study of vocabulary to the
list alone,
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PAPER 1
READING AND
WRITING

GENERAL DESCRIPTION STRUCTURE AND TASKES

Paper format This paper contains nine parts. PART 1

Timing 1 hour 10 mirmites. Tasktype  Matching

No. of Qs = and format  Matching five prompt sentences to eight

notices, plus one example

Task types  Matching, multiple choice, multiple- §
choice cloze, open cloze, word Task
cornpletion, information transfer and

Gist understanding of real-world
notices. Reading for main message.

guided writing. o of §8

5.

Sources Authentic and adapted-suthentic real-

world notices, newspap=r and magazine
articles, simplified encyclopasdia PART 2

entries.
Task type

Answering Candidates indicate answers either by
shading lozenges (Parts 1-5) or writing
answers (Parts 6-9) on the answer

Three-option multiple choice sentences,
3ix sentences (phis an integrated
example) with connecting link of topic
of story line

sheet.

Taskfocus  Reading and identifying appropriate
Marks Each itemn carries one mark, except for vocabulary.
question 56 which is marked out of 5
Thia gives & total of 60 marks, which orl £
is weighted to a final mark out of 50,
representing 50% of total marks for the
while examination. PART3
Task type  Thres-option multiple choice.
and format  Five discrete 3-option multiple-choice
iterns (plus an example) forusing on
verbal exchange patterns.
AND
Matching,
Five matching itemns (plus an integrated
example) in a contmious dislogue,
s=lecting from eight poseible responses.
Task focus  Functional language. Reading and
identifying appropriate response,
No. of Q8 10,
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PART &

Tasktype  Right/Wrong/Doesn't eay OR

and format  Three-option multiple cheice.
Ome lomg text or three short texts
adapted from suthentic newspaper and
magazine articles.
Seven 3-option multiple-choice items or
seven Right/Wrong/Doesn't say items,
plus an integrated example.

Task focus  Reading for detsiled understanding snd
main idea(s).

No.of Qs T

PART5

Tasktype  Multiple-choice cloze.

and format A text adapted from an original source,
for example encyclopaedia entries,
newspapsr and magazine articles.
Eight 3-option multple-choice itemns,
plus an integrated exampla.

Taskfocus  Reading and identifying appropriate
structural word (Euxdliary verbes,
modal verbe, determiners, pronouns,
prepositions, conjunctions ete.).

No. of Q8 B.

PART &

Tasktype  Word completion.

and format  Five dictionary definition type
sentences (plus an integrated example).
Five words to identify and spell.

Task focus  Reading and identifying appropriste
lescical itemn, and spelling,

No.of Q8 5.
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PART7

Tasktype  Open cloze.

and format  Teut of type candidates could be
expected towrite, for exampls a short
letter or emnail
Ten spaces to fill with one word (plus
an integrated example) which must be
spelled comrectly.

Taskfoous  Reading and identifying appropriate
word with focus on structure and/for
leads.

Ho. of Q5 18.

PART &

Tasktype Information transfer.

and format  Ome or two shortinput texts, authentic
in mature motes, adverts ste.) to prommpt
completion of an output text (form,
note, k).

Five spaces to fill on cutput text with
one of more words o numbers [plus an
integrated example).

Taskfocus  Reading and writing down appropriate
words or numnbers with focus on
content and sccaracy.

No. of Q5 5.

PART 9

Tasktype  Guided writing,

and format  Either a shott input text or rubric to
Prompt & Written responss.

Thres messages to communicate.

Taskfoous  Writing a short message, note or
postoard of 25-35 words.

No. of Q5 1




Preparatlnn

General

The Reading and Writing part of the test together take
1 hour and 10 minutes with a total of 56 questions. Candidates
have a question paper snd & separate snswer sheet on which
they record their snswers. Efforts are made to keep the
language of instructions to candidates as simple as possible,
and a worked example is given in every part of the test.

Reading texts are authentic texts, adapted where necessary
g0 that most of the vocabulary and grammatical stractures are
accessible to students at this level, However, candidates are
expected to be able to make use of interpretation strategies if
they encounter unfarmiliar lexds or structures.,

candidates do not need to follow a specific course before
atternpting KET. Any general English course for beginners of
approxirmately 200 leaming hours which develops reading
and writing skills alongeide instruction in grammar and
vocabulary will be suitable.

In addition to coursebook reading texts, teachers are
advised to give their students every opportunity to read
the type of English used in everyday life, for example, short
newspaper and magazine articles, advertisements, tourist
brochures, instructions, recipes, ete. In dealing with this
real-life material, students should be encouraged to develop
reading strategies to compensate for their limited lingnistic
reaources, such as the ability to guess unfarmiliar words,
and the ability to extract the main message from a text. &
class library consisting of English language magazines and
gimplified readers on subjects of interest to students willb=a
wvaluahle resource.

Students should also be encouraged to take advantage of
real-life occasions for writing short messages to each other
and their teacher They can, for example, write invitations,
arrangernents for mesting, apologies for missing a class,
or notices shout lost property. Here the emphasis should
be om the successful communication of the intended
message, though errors of structure, vocabulary, spelling snd
punctuation should not be ignored.

T ensure that candidates fully understand what they will
have to do in the Reading and Writing paper, itis advisable for
them to becomne familiar in advance with the different types
of test tasks. They should also make sure that they understand
how to record their answers on the answer sheet (page 22).

By part

Parts 1-5 focus particularly on reading.

HPART 1

In Part 1, candidates are tested on their sbility to
understand the main message of & sign, notice or other
very short text. These texts are of the type usally found on
roads, in milway stations, airports, shops, restaurants, offices,

schoals, ete, Wherever possible these texts are authentic and
80 Ay contain lexdis which is unfarniliar to the candidates,
but this should net prevent them from understanding

the main message. This is a matching question, requiring
candidates to match five sentences to the appropriate sign or
notice

B PART 2

In Part 2, candidates are tested on their knowledge of
vocabulary. They are asked to fill the gap in each of five
sentences with one of the three options provided. There
is & completed example sentence st the begirming, The
six sentences are all on the same topic or are linked by &
sirnple story line. Candidates should deal with each sentence
individually but be aware that the overall context will help
them find the correct answer.

B FART 3

In Part 3, candidates are tested on thelr ability to
understand the language of the routine transactions of daily
life.

guestions 11-15 are rmultiple choice (thres options).
candidates are asked to cornplete five 2-line conversational
exchanges,

guestions 16-20 are matching questions, Candidates
are asked to complete a longer dislogue, by choosing from
a list of eight optioms. Thess dialogues take place in shops,
hotels, restaurants, ete., and in various work, study and social
situations.

B FART 4

In Part 4, candidates are tested on thedr ability to
understand the main idess and some detsils of longer texts,
These texts come from authentic sources, such as newspaper
and magazine articles, but are adapted fo make them
accesaible to candidates. Texts may include vocabulary which
is unfamiliar to the candidates, but this should not interfere
with their ability to complete the task.

The questions in this part ay be multiple-choics
cornpreh ension questions (with three options) or alternatively,
candidates may be asked to decide whether, according to the
text, each one of & set of statements is correct or incomect, or
whether there is insufficient information in the text to decide
this.

B PARTS

In Part 5, candidates are tested on their knowledge of
gramrnaticsl structure snd usage in the context of a reading
text. As with Part 4, texts are adapted from newspaper and
magazine articles, encyclopaedias and other authente
sources. Words are deleted from the text and candidates are
asked to comnplete the text by choosing the appropriate word
from three options. Deletions mainly foous on structural
elemnents, such as verb forms, determiners, pronouns,

E KET HANDBOOK FOR TEACHERS | PAPER 1 READIMG AND WRITING



prepositions and conjunctions. Understanding of structural
relationships at the phrase, clause, sentence or paragraph level
is also required.

Parts 6-9 focus particularly on writing.

B PART 6

In Part 6, candidates are asked to produce five items
of voeabulary and to spell them comrectly. The five items
of voeabulary will all belong to the same lexical field, for
example, jobs, food, things you can find in & house, ete.
Far each word they have to write, candidates are given a
‘definition” of the type you can find in a leamer's dictionary,
follewed by the first letter of the required word and a set of
dashes to represent the number of the remaining letters in the
required word. There is 8 worked example at the beginning,

W PART?7

In Part 7, candidates are asked to complete a gapped text.
Texts are short and simple and are of the type candidates
at this level may be expected to write, for example, notes,
ernails and short letters. A text may take the form of a note
plus a reply to thatnote, or may be a single letter. Delstions
in the text ficus on grarnmatical structure and vocabulary,
Candidates are only asked to produce words which students
at this level can be expected to actively use. Comect spelling of
the rissing words is essential in this part.

B FART 8

In Part 8, candidates cornplete a simple information
tramsfer task. They are asked to uge the information in one or
two short texts (email, advertisement, note, ete.) to complete
a note, form, diary entry or other sirilar type of docurnent.
candidates have to understand the texts in order to complete
the task, and the foms is on both writing and reading ability.
Candidates are expectsd to understand the vocabulany
commonly associated with forms, for exampls, name, date,
time, cost, ete. The required writken production is at word and
phrase level, not sentence, Correct spelling is essential in this
part.

B PART 8- Queation 56

In Part 9, candidates are given the opportmity to show that
they can cormmunicate a written message (25-35 wards) of
an suthentic type, for example 8 note or posteard to a fiend.
The instructions indicate the type of mesaage required, who
it iz for and what kind of information should be included.
candidates must respond to the prompts given. All three
prompts mst be addressed in order to complete the task
fully. alternatively, the candidates may be asked to read and
respond appropriately to thres elements contained within a
ghort note, email or posteard from a friend.

Assessment

There are 5 marks for Part . Candidates at this level are
nat expected o produce faultless English, bt to achisve 5
marks a candidate should write a cohesive message, which
successfully commmunicates all three parts of the message,
with only minor grammar and spelling errore. A great variety
of fully acceptable answers is possible.

General Mark Scheme for Parre

Mark  Criveria

5 Allthree parts of message cleary commun/l ed,
only minor spelling emors ar occasional grammatical emors.

f|. Allthree parts of message communicated,
Some non-impeding errors in spelling and grammar or some
awlkwardness of exprassion,

3 Allthreeparts of message atfempted.
Expression requires Interpretation by the reader and contains
Impeding errors In spelling and grammar.

Allthree parts of the message are included but the contest is
Incomect.

or

Two parts of message are dearly communicated

only minar spelling emors or occasional grammatical emors.

2 Only g parts of message communiant ed.
some ermors In spelling and grammar.

The eors In expression may require patience and
Interpretation by the reader and Impede communication.

1 Qnly ane parfof the message communicafed.
Some atternpt to address the task but response Isvery
unclear.

0 Quiesian unattempted, ortatally in comprehensibie respon se.

candidates are penalised for not writing the mirdmum
number of words (L fewer than 25). They are not penalised
for writing too much, though they are not advised to do so.
Candidates also need to think carefully about who the target
reader is for each task and oy to write in an appropriate style
It is irnportamt to write clearly so that the snawers are easy to
read. However, it is not important if candidates write in upper
ot lower case, or if their writing is joined up or not.

KET HANDBOOK FOR TEACHERS | PAPER 11 READING AND WRITING E



1

PAPER 1: READING AND WRITING

Part 1 (questions 1-5) and Part 2 (questions 6-10)
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PAPER 1: READING AND WRITING

Part 3 (questions 11-20)
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PAPER 1: READING AND WRITING

Part 4 (questions 21-27)
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PAPER 1: READING AND WRITING

Part 5 (questions 28-35)
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PAPER 1: READING AND WRITING

Part 6 (questions 36-40) and Part 7 (questions 41-50)
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PAPER 1: READING AND WRITING

Part 8 (questions 51-55) and Part 9 (question 56)
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PAPER 1: READING AND WRITING

Answer keys
Part1 Part5
1 E B A
T A % B
i H W c
s C i oC
5 G 32 A
i3 B
Part 2 A
5 A [ A
i C
8 B Part&
¥ B 36  husband
0 c 37  gandparents
38  single
Part 3 39 daughter
1 A &0 surname
1 A
13 € Part7
& B 51 of
15 B 52 much
16 € 53 at/during/en
7 F s forfin
18 A 55  there /here
19 @ 56 with
W D 47 'm/am/was
58 the
Part 4 4% 18
1 B 50 your
12 A
3 ¢ Part 8
% B 51 17{th) june
5 C 52 Myma
% A 53 2/two
7T A 56 (£)11(.00)/ eleven (pounds)
55 (a)jacket
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Sample scripts for Part 9

Seript 1

Hi, Pat! T jpised to a4 wew sport ciub at the schoor
fast week T am playing football every week there dind
it don't cost anything! Tt's qreat fun Do you want £
covmE 1007
\wHte soon,
JosEph.

& marks

COMMENTARY

All three parts of the message are clearly commmunicatsd with
only minor gramrmatical errore.

Secript 2

Fronn: Hari,

o Pt

Hyfu.vm gport g 4 the temnig. T g0t mEW TEhkIS
club near my houge and pldys with my huband, T dont
khw bow mUch (5 the cOst, pays mine hobaad!

4 marks

COMMENTARY

All parts of the message are communicated with some non-
impeding errors in grarnmar and spelling, and swlwardness of
expression.

Senpt 3

Hipat,

Thank you for your emall T started g0 10 my new
foothaf cioh with my wiork colleqe. Tt cost 44 doars
for & rnatc b Lmjmhsrmﬁat I tBarm dind we
wih!

3 marks

COMMENTARY

Two parts of the message are clearly corrmunicated.

Secript 4

Froe: Towi

Tox Pat

Thamk for emdad, The sport 5 4 favete sport, I fke
4 footbaf T play football t cfub, T very ke, v (ke
fOothal? \wte me soom.

1 mark

COMMENTARY

Only one part of the message is commmunicated.

Senpt 5

Tear Pat,

Tou start qoig 4 sport club. Wwkers (5 cfub? Wwhat the
sport thera? How it cogt?

0 marks

COMMENTARY

The question is unattermpted.
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1
PAPER 1: READING AND WRITING

Answer sheet
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GENERAL DESCRIPTION

Paper This paper

format contains five parts,

Timing About 30 minutes,
inchding 8 minutes
to transfer answers.

No. of Q8 5,

Tasktypes  Matching, multiple
chaice, gap-fill

Sources All texts are based
on authentic
situations, and each
partis heard twice.

Answering  Candidates indicate
answers either by
shading lozenges
(Parts 1-3) or
writing answers
(Parts 4 and 5) on
the answer sheet.

Marks Each itemn carries

ome mark. This
gives a total of

25 marks which
represents 25% of
total marks for the
whole examination.

PAPER B
LISTENING

STRUCTURE AND TASKS

PART 1

Task type

Thres-option multiple choice.

Shortneutral or informal dialogues,

Five discrete 3-option multiple-choice items with visuals, plus one
example.

Task forus  Listening to identify key information (times, prices, days of week,
numbers, ete.).

Mo.ofQs 5.

PART 2

Task type  Matching,

and format  Longer informal dialogue.
Five itemns (plus one integrated example) and eight opticns.

Task forus  Listening to identify key information.

Mo.ofQs &

PART 3

Task type  Thres-option multiple choice.

and format  Longer informal or nentral dialogue.
Five 3-option multiple-choice items (plus an integrated exampla).

Task foens  Taking the ‘Tole’ of one of the speakers and listening to identify
key informatiom.

Mo.ofQs &

PART 4

Task type  Gap-fill

and format  Longer neutral or informal dialogue.
Five gaps to fill with one or meore words or numbers, plos an
integrated examnple. Recognissble spelling is accepted, except with
very high frequency words, e.g. bus’, ‘red’, or if spelling is dictated,

Task forus  Listening and writing down information {inchuding spelling of
names, places, ete. as dictated on recording).

No.ofQs 5.

PART 5

Task type  Gap-fill

and format  Longer neutral or mformal menalogue.
Five gape to fill with one or more words or numbere, plos sn
integrated exarnple. Recognissble spelling is accepted, except with
very high frequency words e.g, tus', Ted', or if epelling is dictated.

Task forus  Listening and writing down information (inchuding spelling of
names, places, ete. as dictated on recording).

Mo.ofQs 5.
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2

Preparation

General

The Listening pap=t is divided into five parts with a total of
25 questions. The texts are written or adapted by item writers
specifically for the test and recorded in a studio to simulate
real spoken language. The listening texts are recorded on
cassette or CD, and each textis heard twice. There are pauses
for candidates to look at the questions and to write their
answers. The instructions to the candidates on the recording
are the same &g the instructions on the question paper.
Candidates write their snswers on the question paper as they
listen, and they are then given 8 minutes at the end of the test
‘o transfer these answers to an answer sheet. The cornplete
Ligtening test, including time for the transfer of anawers, takes
about 30 minutes.

Ligtering is & language skill which should be practised from
the early stages of learning English.

The teacher's first resource is the listening material
included in the courssbook. These listening tasks should be
made use of regulary in order to build up the confidence
which comes from listening to 8 variety of speakers talling
about a range of topics. A major advantage of using tapsd
material is that teacher and students are in comtral of the
number of times & particular istening text is played, which
should be varied. Sometimes stadents will need several
repeats before they are able to extract the information
required by a particular listening task, but at other times they
should try to see how much they can understand after just
one hearing,

In addition to making regular use of coursebook materials,
teachers should take every opportunity to maxmise students'
exposure to suthentic spoken English. Even with beginner
level students, English should be used as mmch as possible
as the language of classroom management. Thus from an
early stage students become used to following instructions in
English and to extracting relevant information from spoken
disceurse

other sources of authentic listening material inchde:
filmns, telavision, videos and DVDe, songs, the intemet, British
Embassies and Consulates, the British Council, language
schools, clubs, hotels, youth hostels, airports, teachers of
English and any other speakers of English, such as tourists,
tourist guides, friends and farmily.

In listening to real-life spoken English, students should
be encouraged to develop listening strategies such as piclking
out important information from redundant material, and
deducing meaning from context by focusing on important key
words end ignoring unirmportant unfamiliar temms.

Students should also become familiar with the task types
in the KET Listening paper, and make sure they kmow how to
record their snswrers on the answer sheet (page 33).

m KET HANDBOOK FOR TEACHERS | PAPER i LISTENING

Candidates should tell the supervisor of the Listening
test a8 soon as possible if they have difficulty hearing the
recarding, It is important to let the supervisor Imow this at
the beginning of the recording before the Listening test begins
propety.

By part

B FART1

In Part 1, candidates are tested on their shility to
identify simple factual information in five separate short
conversational exchanges. The short conversations are either
between friends or relatives, or between 8 member of the
public and a shop assistant, booking office clerk, ete. The
information focused on in these dialogues is, for examnple,
prices, numbers, times, dates, locations, directions, shapes,
sizes, weather, descriptioms of people and mument actions,

Om the question paper, the candidates see 8 simple
question and thres multiple-choice options based on pictures
or drawings. There are five questions in Part 1.

B PART 2

In Part 2, candidates are tegted on their ability to identify
simple factual information in a longer conversation. The
conversation is an informal one between two people who
knowr each other. The topic will be one of personal interest
to the speakers, for sxample, daily life, travel, socupational
activities, free-time activites, ate.

Candidates show their understanding of the conversation
by matching two lists of itemns, for example, pecple with the
food they like to eat, or days of the week with activities,

B PART 2

In Part 3, candidates are also tested on their ability to
identify simple factual information. The listening text is
usually an informal conversation betwesn taro people who
knowr each other sbout a topic of personal interest to the
speakers. It is sometimes & transactional exchangs eg. a
person making enquiries in a travel agent's.

In this part, candidates show their understanding of the
conversation by answering five multiple-choice questions,
each with three options.

B PARTS 4 AND 5

In Parts 4 and 5, candidates are tested on their ability
to extract specific factual information from a dialogue or
monologue and write it down. The dialogue or monologoe
is in & neutral context, for example, in shops, offices, ete. A
monologue may be a recordad message. The information to be
extracted is of a practical nature, for example, opening times,
entrance fees, ete.



candidates are asked to complete 8 memo, message
or notes on the question paper by extracting information
from the listening text and writing it down. Information o
be written down consists of mumbers, tmes, dates, prices,
gpellings and words. In each cass, candidates sre required
o write down one or twro words or nambers. Completely
acrurate spelling is not required, except where a name has
been spelled outin the listening text or when itis a simple
high-frequency word.
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PAPER 2: LISTENING
Part 1 (questions 1-5)
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2

PAPER 2: LISTENING

Part 2 (questions 6-10) and Part 3 (questions 11-15)
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PAPER 2: LISTENING

Part 4 (questions 16-20) and Part 5 (questions 21-25)
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PAPER 2: LISTENING
Tapescript for Sample Test

PAUSE

PALSE

Woman:

Wormnar:

PAUSE

PAUSE

PAUSE

FEPEAT

PAUSE

Woman:

Thiz is the Cambridge Key English Test Listening Sample
Faper.

There are five parts to the test. Parts One, Two, Three,
Four and Fire.

We will now stop for @ moment before we start the test.

Please ask any questions now becouse you must NOT
speak during the test.

Now ook at the instructions for Part One.

You will hear five short conversations.

You will hear each comversation tusice.

There is one question for each conversation,

For questions 1-5, put a tick under the right answer.

Here i an example:
Howr many people were at the meeting?

Were there many people at the meeting?
Abont thirty.
That's not many.

Mo, but more then last time.

The answer iz 30, 50 there is o tick in box C.
Mo we are ready to start.

Look ot question one.

What's fill's favourite food?
ou like sweet food, don't you, Jill?

Well, yes, but I really like apples and oranges and
things like that best.

Don't you love cream cakes and chocolate?

They make me feel rather il if T eat too rach.

Mo listen again.

What time urill Barry phone back?

Hello, this is Barry. Canl speak to Linda please?
sorry, she's not here. She'll be back at five o'clock.

Womnan:

PALISE

EEPEAT

PALSE

PALISE

EEPEAT

PALISE

Shirley:

John:
Shirley:

PAUSE

REPEAT

PAUSE

Wornarn:

Woman:

PAUSE

EEPEAT

PALISE

Is it OK if T call at six because my music class .

doesn't finish until five thirky?
“es, that will be fine.

Now Listen agoin.

What was the wenther ke laat weskend?

Hi, Anne. What's happened to your umbrella? Was
it the wind?

“es, and I got wet this moming in the rain.

The weather's really changed, hasn't it? At the
weakend Isat in the sun all day.

Yes, it's good it didn't rain then.

Now Listen agoin.

Where are they going to meet?

Hi, John. It's Shirley. I'm st the Aroma Café. Can
you eome and meet me hera?

I that the café near the post-office?

It's the one near the station. Look, I'll walk to the
post-office, you kmow where that is - so wait for me
there.

Fine.

Now Heten agadn.

What's still in the cor?
Have you left anything cutside in the car?

Ithink I brought everything mside. My coat, your
bag, and you've got the map, haven't you?

M, I didn’t see it - was it on the back seat?

es, Il go and getit.

Now Listen agoin.

That iz the end of Part One.
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PAUSE

PAUISE

PAUSE

Sam

Jenny:

Sam

Jenmy:

Sam

Jenmy:

Sam

Jenmy:

SEmm:

Jenmy:

Sam

Jenmy:
PAIISE

REPEAT

PAUSE

Now Eook at Part Tusa,

Listen to 5am talking to fermy about his birthday
pTEGENLE,

Which present did each person give him?

For questions 6-10, write o letter A-H next to each
peTEON.

“You urill hear the conversation turice.

Hello, Jenmy. Is that for me?

Yes, Sam. Happy Birthday. I'm sure you can s== it's
a D! Have you had lots of nice presenta?

Yegh, My parents wanted to get me & new sweater,
bt 1 asked them for a computer game instead, and
they agreed.

And T suppose your brother bought you chocolate
again?

Actally, he found a really interesting book on
foothall for me

That's good. And what sboat your sister? Last year,
ghe bought you that swreater you're wearing, didn't
the?

Yes. Look, she bought me this brown belt. It's
Ttalian leather. I'm sure it cost a lot of money.

Lovely. Did your sunt remember to give you
something?

She sent me a cheque for twenty pounds. I may buy
sorne COs with it

And what about your cougin?

Wwiell, he ham't got mach money but he gave me
sorne of iy favourite chocolate. We can eat it when
we watch the football on TV.

Great.

Ko listen again.

That i the end of Part Tua,

PALISE
Mo hook at Part Three,

PALTSE
Listen ko fames talking to o friend about a new music
chib.

For questions 11-15, tick &, B or C,
You uill hear the conversation tusice.
Look ot questions 11-15 pow. You hove twenty seconds.

PALISE
Mo listen to the compersation.

Jarnes:  You lmow that new music chib - well, I've been
there.

Wornan: Oh yes, James. Is itnear the university?

Jamnes: Mo, it's in Park Street, next to the cinema.

Woman: Oh, Ilmow - sren’t they still building it?

Jarnes:  Yes, but it's been open for four wesls now When I
was there yesterday, they said the wark will finish
this wesk

Woman: Was the music good?

Jarnes:  Well it wasn't fast enough for me or my friends, but
sorne people who were dancing were excellent. 1
loved watching them.

Wornan: Can you wear jeans there?

James:  There's a notice saying ‘no sports shoes', but jeans
and t-shirts are fine.

Woman: How mach was it to get in?

Jamnes:  Usually a ticket costs ten pounds, but 1 paid less
because the first time you go it's only seven pounds
fifty. and1eam get in for five pounds next time if 1
bring a friend.

Womnan: 'l come. What time does it close?

Jarnes:  Ileft at twelve when the band finished playing.
After that there's a disco until two am. 30 not as
late as some clabs which don't close until five,

PALISE
Mo listen again,

REPEAT

PALTSE

That is the end of Part Three.
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PAUSE

PAUSE

PAUSE

Wornan:

Wornan:

Wornan:

Wornan:

Wornan:

Wornan:

Wornan:

PAUSE

REPEAT

PALISE

Mo book at Part Four

You will hear @ man telephoning the Tourist iformation
Centre in Windfield.
Listen ond complete questions 16-20,

You will hear the conversation tusice.

Hello, Windfield Tourist Informetion. How canl
help?

Hello, I'm hoping to come to Windfield for a few
days and I'd like some information about places to
stay. I'm looking for somewhere in the centre,

There's the Mill Hotel. That's at 24 Harvest Road -
thats HARVEST. It'sin the centre

Do you kmew how much a room is? T don't want to
pay mmore than thirty pounds.

The mooms for one person are twenty-eight pounds
per night and the double reomes are thirky-tws
pounds.

That's fine. Do you have the phone numbser?
I's 7 204 3 3. You can phone them any time.

1'd alao like to kmow something sbout interesting
places to see in Windfield.

Well, there's the Windfield Museum, and of course
there's the castle. It's over five hundred years old.
They're both quite closs to the hotel.

And are they open every day?

You can't visit the museum on Mondays, and the
castle is only open on Saturdays and Sundays.

Thank you. That's a great help. Goodbye
Goodbye,

Mo listen again.

That iz the end of Part Four.

PAUSE

PAUSE

PAUSE

PAUSE

REPEAT

PALISE

PAUSE

PAUSE

Mow kook at Fart Five

“You will hear some information about o food market.
Listen and complete questions 21-25.

“You will hear the information turice.

This is some information for shoppers at Elwood
Fod Market. There are three large food halls here.

Turn left at the entrance for Hall 1. Here you

can buy many different vegetables. Choose the
wegetables yourself. Use the plastic bags and then
pay for everything at the cash desk. This hall also
has very good fish. 1t all cornes here straight from
the sea.

In Hall 2, you can find lovely cakes and bread.
And next to this hall there is a café. You can get
sandwiches, macks and drinks all day in the cafg,
and a hot breakfast untl 11.30.

Hall 3 iz the biggest hall and sells chesss, sggs and
meat, In this hall there is also a special Italian shop.
You can buy different pasta and they make pizza
daily. AtS5p a piece, it's not expensive. Children
will lowre our news playroom. 1ts at the end of the
hall next to the telephomes., You can lesve them
there safely when you shop.

Happy shopping!

Mo Histen agadn.

That is the end of Part Five.

“You now have eight minutes to write your answers on the
anzwer sheet,

“You have one more minute.

That is the end of the test.
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PAPER 2: LISTENING
Answer keys for Sample Paper

Numbers 1-15 In Parts 4 and 5, recognisable spelling is accepted
1 G s 1 G except in question 16, where spelling must be comrect.
1 € 7 B 12 A 16 Harvest
3 A B A 13 c 17 |528/twenty eight
& A 9 G 14 B 18 720433
5 B 10 D 15 B 15 castle
0 Monday(s)
21 (wery good) fish
27 bread

73 1130/ eleven thirty

24 |E0.)55p / pence

25 telephoneis)

Brackets () indicate optimal words/letters.
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PAPER 2: LISTENING

Answer sheet
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PAPER €}

SPEAKING

GENERAL DESCRIPTION

Paper format This paper contains two parts.

Timing

8-10 minutes per pair of candidates.

No. of parts 2.

Interaction
pattern

The standard format is two
candidates and two examiners.
Ome examiner acts as both assessor
and intedocutor and manages the
interaction by asking questions and
setting up the tasks. The other acts
a8 assessor and does not join in the
comversation.

Task types

short exchanges with the examiner
and an interactive task involving both
candidates.

Candidates are assessed on their
performance throughout the test.
candidates are not expected o
produce completely accurate or fluent
language, but they are expectsd to
interact appropriately and intelligibly.
The emphasis in assessment is on the
ability to commrmmnicate clearly.
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STRUCTURE AND TASKES

PART 1

Task type
and format

Each candidate interacts with the
interlocutor.

The interlocutor asks the candidates
questions.

The interlocutor follows an inter ocutor
frame to guide the conversation, ensure

standardisation and control level of
input.

Focus Language normally associated with
meeting people for the first tme, giving
information of a factual persomal kind.
Bio-data type questions to respond to.

Timing 56 minutes.

PART 2

Tasktype  Candidates interact with each other.

and format  The interlooutor sets up the activity
uging a standardised rubric.
candidates ask and answer questions
uging prompt material.

Fous Factual information of a non-personal
kind related to daily life.

Timing 34 minutes.




Preparation

General

The Speaking test has two parts snd lasts & to 10 minutes,
involving taro examiners and & pair of candidates. Ome
examiner is an interlocutor while the other, who takes no part
in the interaction, is an assessor. The Speaking component
contributes 25% of the marks for the whale test.

Itis important that the speaking skill is developed
alongside the other language slills. This may best be dome by
making English the language of classtoom management, and
by encouraging students to commmunicate with each other and
with the teacher in English.

candidates should be able to respond appropriately to
questions asking for simple information sbout themsshves.
They should, for example, be able to give their name {induding
spelling it), coumtry of origin, job or subject of study, give
information about their farnily, home town, school, free-time
activities and talk simply about their likes and dislikes.

sirnple role plays in which students are required to ask snd
anawer questions will provide useful practice. Such mle plays
should focus on everyday language and situations and imeolwe
questions about daily activities and familisr experences, or
feature exchanging information sbout such things as charges
and opening times of, for example, a loval sports centre.

Practising for the KET Spealing component will help
students prepare for possible real-life situations. This will
encourage students to use the spoken language, increase their
confidence in their language ability and help them develop a
positive attitude towards the language learning process.

By part

B FART 1

This takes 5 to 6 minutes. In this part, each candidate
interacts with the intedocutor, using the language normally
associated with meeting people for the first time, giving
factual information of 8 personal kind, for example, name,
place of origin, oorupation, family ete. Candidates are also
expectad to be able to talk about their daily life, interests, likes,
et

B PART 2

This takes 3 to 4 minutes. In this part, the two candidates
interact with each other. This involves asking and answering
questions about factnal inforrnation of a non-personal kind.
Prompt cards are used to stimulate questions and answers
which will be related to daily life, leisure activities and social
life (including references to places, times, services, whers to
go, how to get there, what to eat, ste.).

Assessment

Throughout the test, candidates are assessed on their
language skills, not their personality, intelligence or
knowledge of the world. They must, however, be prepared to
develop the conversation, whers appropriate, and respond

tio the tasks set. Prepared speeches are not acceptable.
Candidates are assessed on their own individual performance
and not in relation to each other. Both examiners asssss the
candidates according to criteria which are interpreted at KET
level. The assessor awards marks according to three snalytical
criteria: Grammar and Vocabulary, Pronunciation and
Interactive Commmmication. The intedocutor awards a global
achievemnent mark.

B Crammar and Vocabulary

This refers to the candidate’s ability to use vocsbulary,
gtructure end paraphrase strategies to convey meaning.
Candidates at this level are anly sxpected to have lirnited
linguistic resources, and it is success in using these limited
TesouTCes o communicate & message which is being assessed.

B Pronunciation
This refers to the intelligibility of the candidate's speech. First

language interference is expected and not penalized if it does
not affect commmumnication.

B Interactive Commumnication

This refers to the candidate’s ability to take partin the
interaction appropriately. At this level candidates may have
gomne difficulty maintaining simple exchanges, or may need
prompting. Candidates are given credit for being abls to ask
fior repetition or clarification if necessary.

B Global Achievement

This is based on the analytical criteria and relates to the
candidate's performance overall.

Marking

As mentioned above, assessment is based on performance in
the whole test, and is not related to performance in particular
parts of the test. The assessor awards marks for each of

the four criteria listed above. The interlocutor swands each
candidate one global mark.

In many countries, Oral Examiners are assigned to teams, each
of which is led by a Team Leader who may be respongible for
approxirmately 15 Oral Exarniners, Teatn Leaders give advice
and support to Oral Exarniners, as required.

The Teamn Leaders are responsible to a Professional Support
Leader whi is the professicnal representative of Cambridge
ESOL for the Speaking tests, Professional Support Leaders
are appointsd by Cambridge ESOL and attend sn annual
oo-ordination snd development session. Teamn Leaders are

KET HANDEBOOK FOR TEACHERS | PAPER 31 SPEAKING | PREPARATION AND ASSESSMENT E
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3
appainted by the Professional Support Leader in consultation
with the loeal administration.
After initial training of examiners, standardisation of marking
is maintained by both examiner co-ordination sessions and
by monitoring visits to centres by Team Leaders. During
co-ordination sessions, examiners watch and discuss sample
Speaking tests recorded on DVDL

The sample tests on DVD are selected to demonstrate a rangs
of nationalities and different lavels of competence, and are
pre-marked by a team of experienced assessors.

Cambridge ESOL Common Scale for
Speaking

LEVEL MASTERY
cz CERTIFICATE OF PROFICIEMCY [N ENGLESH

Fully speratienal command of the speken Bnguage

# able to handle communication in most situations, including
unfamiliar or unexpected ones.

# Able to use aocurate and appropriste Inguistic resources to
express complex i deas and concepts and produce extended
discourse that Is coherent and always easy to follow.

# Rarely produces Inaccuracies and inappropriacles.

# Pronunclation Is easily understood and prosodic features
are used effectively, many features, Including pausing and
hesitation, are ‘nathelke.

LEVEL EFFECTIVE OPERATIOMAL PROFICIENCY
C1 CERTIFICATE IMADVANCED ENGLIS He
Geod operational command of the spsken inguage
#Able to handle communication in most situations.
# Able to use accurate and appropiate linguistic resources to
express ideas and produce discourse thatls genermlly coherent.
# Docasionally produces Inaccuracies and inappropriacles,
* Malntains a flow of language with only natural hesitation
resulting from conslderations of appropriacy o exprassion,
# L1 accent may be evident but does nat affect the clarlly of the
MESSAgE,

LEVEL VAMTAGE
Ez FIRST CERTIFAICATE IN ENGLIS Hx

Generally efective command of the speken language

#Able to handle communication in famillar situations.

#Able to organise extended discourse but occasionally
produces utterances that lack coherence and some
Inaccuracies and Inappropriate usage ocour.

* Malntains a flow of language, although hesitation may occur
whilst searching for language resoures.

# Although pronunclation Is easily understood, L1 features may
b Intrushee.

# Dioes nat require ma|orassistance or prompting by an
Interocutor.

LEVEL THRESHOLD
B1 rreummany EnLIsHTEST:
Limited but effective command of the spsken language
#Able to handle communication in most familiar situations.
# able to construct longer utterances but is not able to use
tamplex language except inwell-rehearsed utterances.
# Has problems searching for language resources to express
Ideas and concepts resulting In pauses and hesitation.
# Pronunclation is generally intelligible, but L1 features may put
& strain on the listener.
# Has some ability to compensate for communication
ditnculties using repair strategles but may require prompting
and assistance by an Intedocutor.

LEVEL WATSTAGE
A2  wEvEwGLISHTEST:
Bas b command of the s polien language
# Able to comeey baslc meaning in very familiar or highly
predictable situations.

# Praduces utterances which tend to be very short - words or
phrases - with frequent hesitations and pauses.

# Dependent on rehearsed or formulalc phrases with limited
gEnerative capacity.

# Only able to produce limited extended discourse.

# Pronunciation Is heavily influenced by L1 features and may at
times be difficultto understand.

# Requires prompting and assistance by an Intedocutorto
prewent communlcation from breaking down.

E KET HANDBOOK FOR TEACHERS | PAPER 31 SPEANING | CAMBRIDGE ESOL COMMOM SCALE FOR SPEAKING
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7.8. Appendix H-Activities Used in the Treatment
7.8.1. Listening

7.8.1.1. Activity 1

a) Coursebook Activity

is the Treasure?

11 LE o the info ation. Follow the route and move the 5
animals to their correct piaces. (o=
- -

My English 5 (Yalcinkaya. Bagdu, & Sazer. 2008, p. 28)

In this activity. the coursebook requires the students to listen to the instructions about the
directions. They practice what they have leamt about directions in Unit 3 “Cities. Capital
Cities’.
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b} Supplementary StudentLearner-centred Listening Activity

Total Island Response

Time

10 nunutes

Aimis)

Students will Listen to a text, wiich mehades mstmictions about how to
find a treasure 1sland and they will practice and renforce their
understanding of following mstuchons.

Material(s)

NA

Process

Students form three groups and stand m front of the classroom. One
student from each group comes front and read the text fo ther group.
As a group, they will bsten to ther fnend mnd try to follow the
imstructions and do the actions comectly. The group, who does all the
actions comectly and fimshes first wins. (The teacher should mve
unknown vocabulary just in case and show how to do the actions

hefare starting )

Resource

Adapted from Teachimg Cluldren English (Vale & Feuntern, 1995)

Vou are [ooking for trm.s*ul reasure Island. jpa pland.

Vou walk and you walk and you walk.

You come to a bridge.

118




{ f-:: \ A,
B\

Walk ;;14055 tﬁe Eridge.

Climb the mountain.
g

VYou come to a volcano.
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T R —
Run round the volcano.

You tip-toe into the cave.

You find a spot marked X.

Pick up a shovel and dig.
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You find a large box.
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7.8.1.2. Activity 2

a) Coursebook Activity

W A

b

&mwummmmmwmmm(b }

My English 5 (Yalgmkaya, Bagdu, & Sazer, 2008, p. 37)

In this activify, the coursebook requires students to listen to a record including
mstructions about classroom rules and match them with the pictures.

122



b) Supplementary Student/Learner-centred Listening Activity

Stmon Says
Time 3-10 mimutes
Aim(s) Students will practice the topic, classtoom rules and ifs vocabulary
through directly acting them out (TFR)
Matenial(s) [ NA

Process One student tells the other students what to do by begmning: “Smon
says ... stand up, please, open your books, please efc " If the student
Just says “stand up" without saying “Simon Says”, the students, who
perform the command, are out. The last sudent to remain in the game
15 WIIDET.

Resource Language Games (Power, 2006)

Smmon Says: “stand up, please”
“clean the blackboard, please”™
“close your books, please™

il.1inn'.t shmltl PlEﬂE.E'”
iI.E‘:I tﬂ Fﬂm ﬁk:’ Flme“

Instructions

+ The smdenfs wnte four or five commands they have leamned about classroom
Tules.

+ When they have fimshed explam the mules of Simom Saysmake sure they
understand that the student nmst say "Simon says.." and that they are not fo
perform the action if the student doesn't say thus. Plav a pilot zame fo practice it
first.

+ Stodents should wse the commands thev have wniten down Students are
elminated if they do not perform the correct action, or if they perform an action
when the student does not say “Simon Says.."

+  The student who wins the game should be the next to go. If more than two students
are left after the five commands, you can let them use a few extra commands to
elimmate others.

(Adapted from Kenneth Beare, About.com 2013)
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7.8.1.3. Activity 3

a) Coursebook Activity

4. Read the words in the box and write them under the pictures, i

(" ballpoint pen, grapes, coloured pencls, jacket, notebook,
L Tshirt cheese, balloon, ball, bread, pencil case, trousers

¥4/7

L
5. Lok at the pictures In activity 4 and write the stationery objects. '};ﬁ

Stationery objects :

My English 5 (Yalgukaya, Bagdu, & Sazer. 2008, p. 45)

In this page, there are two activities given to practice the names of some objects. In this
unit, the coursebook requires students to practice the names of stationery and other items
and how to ask their prices.
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b) Supplementary Student/Learner-centred Listening Activity

Ten Questions

Time

10-15 numites

Aim(s)

Students practce the names of objects by asking questions about
them.

Material(s)

NA

Process

Students form groups of 5-6 and one of them leaves the group wiile
the other students choose an object mn the classroom The student
refurns and tnes to guess what the object 1s. The student can ask 10
questions maxmmm to the group members, all of which mmst be
answered by yes or no. The student chooses one of her/ us fnends and
asks one question and confimues fill she asks 10 questons. The
siudent may guess the answer at any pomnt, but after 10 questions, s’he
mmst guess what the object 15. Whether she 15 nght or wrong, another
student takes a tum at guessing.

Resource

Game Ideas for Kids (McNulty, 2012)

Instructions

+ The teacher divides the class mto groups of 5-6.

¢ One student from each group leaves the class respectively and the rest decide the
name of an object.

¢ The student comes back to class and starts to ask questons fill s'he guesses the
answer of till s'he asks 10 questions.

« After 10 questions, the student should guess the answer and/or another student
take the fum.
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7.8.1.4. Activity 4

a) Coursebook Activity

13. Answer these questions and write. i

)

1. What can you do?
2 What can't you do?

lean ..
, F/
l )

cn't..

9
_/‘\/‘\/\ /

My English 5 (Yalcmkaya, Bagdu, & Sazer, 2008, p. 57)

In this activity. the coursebook requires students to wnte the answers of questions given
above. The topic is about abilities and ‘can/cannot’.
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b) Supplementary Student/Learner-centred Listening Activity

Messages

Time 10-15 numtes

Aimi(s) Students listen to four telephone calls and understand the key
mformation in those calls, and pracice “can/cannot’ structures.

Alaterial(s) Worksheet

Process There are four short Listenmg texts m the actiaty. In the first, second
and the thurd fexts, students histen fo the recordings and comect the
mustakes by working m pars. In the last one, students histen to the
recording and write the message.

Resource Soumds of English (Widmaver & Gray, 2002)

MESSACES [‘@

1. EI I3 Pacsy's firet day ot her new |ob. Sha writes thres messages.
Liztem v Part 1 and carrect the firet mmesoosgs.

TI.I.EF'HEHI-”HEEI_A'GE,
Fﬁl"l'l.-!nl:&'h.u "‘l'“mﬂﬂ'uﬂu

Miiugr Hn:' SEn't corae To the mn.r.u_q rraext .r.h-...:m

Fie ity 0 fTUNR 08 Bhe 308 December af 12,00
l -'!|5 Fbuie ru_l.l:rrba-.r LA Pa R ETEFY ] .

.'1:_| "'| Lisren v Part E sl correct the cecomnd messsge,

B — 3"z A £ ]

"-'[Ll,'“q". WM B ¥
Fram: Four oither Red

For RE Piire Ekin
brecause e’ going UL wridl

tAessage. (e sun T et you b ruq.;,h
| hedriima. He's going fo bely e ring later.

* (=] Listen (e Fart 3 and correct the third mescage.
T T L& F W o uE M s 5 A o ¥
Fasrs Adv.
| r7 odviy .l"-'alﬂ ¥ Eilcin - B From; Toww fimtiviate Arturrata
H-'I'nugw AReY reoly Siveragary bt ararss darrrbindic foten Frr ._-m..-".
e can't gt e |h.- o :q-..-,.- Cir o Sevted frer Pl ChRpie?
FiETine ool her ran _IJS-_H it P_-ﬂ.igg inrfone . A0, B

4 Liziomn to Part 4 and writs the meossage.

T ELEF W O W E_
Fraam; o

MmE S S A G E|
l'b—\.-r..u._

For: Miss Hina Elkin

L yomar .. e —

i T'\-"r':-_ e —

| (L1
Bazmt-p I-'\-l'l — - o

Listenung Activities (Johnston, 2001, p. 25)
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LI 4 ﬁ:u_o_u_s B L33 A8
!m_m&-_____gﬁg.numm_%_

Message: She's realy angry somebody’s taken her
She can't get irto the st Can you lend her your keys?

Piease call her on 09934 719826 bafore 5.30.

Exercise 4

T E 1 _L_Q._B_&—“l_i!._u}_ﬂ_.ﬁ_l
:ﬂw.mﬁg_ulgﬁll_ﬂm.wumﬁ;a
a cahe.

presemt il you make a cahe

Audio Transcript

[‘__!' MESSACES

Anncuncer: \esssges - Part -

B Bales: tiello THik kD Ralms Can | gpoab 10

Miss Elcan s
FPatsyr £ s ihe’s cot of B offics thie

Omng. Cam | Lake & message

Dr Bales: Yoo glesse. Con yoa give ber iy
e =7 can’t Come Lo e el g
mext Tuesacay Could we et o0 the

heteerith of September ot ten thinty?
My motiie number 5 o double sesen
one Uee one Pua hege e So aighe

Roc: Cani mpeik to Nira, ploase?
Soery™

Canispeak to Nira Elan?

Fm atemd she's oot of the office this
momieng.

On. Wiedl ryy name’s Rod ' Nine's
borfriend,

Yes?

Can you give Nre 3 mesage ?
Certainly.

Thiz is the message then, | can't meet
hiow o dinmisr Decause | Iave to go out
AU Mtartes Tell Airma 11 goar her 2 ning
latwe

Anmeuncer: Movager — Pert 3 =

Amnmnda: Helo. Is Mo Blun thare, ploase?

Patsy: I'm sosry. S5e's out of the office this
marning,

Amanda: Oh my nome's Amande. Nira st |
share o flat. fve got o problem. e
maly angry Decause somebody has
taken amy keys | caer't get inso the flas,
Can Nira end me ber beys? Can she
nng M o oh dockde reane three four
SOVEN ONe NING ¢igN LA six before far
whiny?

or: Mecaoes - Pt 4

Beata: Helio. an | ipeok 1o Nina Elun, please?
'r hew (xter, Soata.

Patsy: I'm sarvy. Nine is ot of the offic= this
mormarg., Can | takr o message?

Beate: Yoo, please Teld Nina 0ot o fage Us
mem’s binhday tomormose 1 Buy M @
creent. Can she meke o cake?
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7.8.1.5. Activity 5

a) Coursebook Activity

17. Listen to your teacher. Read the sentences and repeat ’Q $ %
the underdined phrases. A
[ —
You can dofudo You cn play football

He can do gymnastics He can play basetball

- She can do harate She can play volleyball

| can do ll e sports \ can ply all the games,
|
== =\ —)

My English 5 (Yalgmkaya, Bagdu, & Sazer, 2008, p. 59)

In this activity, the coursebook requires students to listen to their teacher, who wall talk
about the sentences given in the boxes and then they will read the same sentences and
repeat phrases. Unit six covers the topic ‘Physical Exercises’ via the use of “can/cannot’.
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b) Supplementary StudentLearner-centred Listening Activity

Informanon Gap

Time 10 muinutes

Aimis) Students will Listen to an audio recording to practice ‘likes and
dislikes’.

Materializ) | Workshest

Process Students work m par first fry fo guess the labels of pichures, then
listen to recording and fill in the blanks in the chart. At the end they
will compare their aswers.

Resource Listeing Activities (Johnston, 2001)

C] PEOPLE

1. llfnrl fore you listen, label the phctures. | raking videos

play ng the guitar
singing
riding

playing foothall

wrinicliarling

—'-"Eb.-".—

|T| M cuurting

You are going to hear four young pecple talking abaul themselves,
_EI Listem and complete the chart.

Mame Age | Town | Favourite | Worst subjec | Ambition sport / Hobby
| sl jRets i
Pl Briakstan Feercl n bre @ daator Faptiall -

M Esa Heese

i t

Saphie | | chdetei it
Jmnathan | Leness |

Listenmg Activities (Johnston, 2001, p. )
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1 PROPLE

page 8

Exercise 1

WAMILNTIOG, & THANG, € playing the guitar; & 3inging
:P"‘)""ﬂ foathall; -?ﬂmo wiideon

Cuwrsise 2 ’
et bl - -0 .
—s . : To be Footbal
otal 14 | Grightor | Biokogy, | Fremch o ketias
Melissa 115 |Move |English, | Maths Tobe |Wang
Tikony s vt
Tobe  |Plying
Soptwe |14 |Move | Machs Histony :w \
gnger _ isinging
= 1Tobe  [Making
jorathan | 16 | Lewws :l:x!\ ‘Goom oL e
1 dvedion
Audio Transcript
EPIOH.!

Announcer; Prople

Phil: My ram’s PR 1im ourneen and | live

in B My favnuree sutsjects ot
are Bology and Chemiviry,

| don't Mee French | wart 20 be g

doctor one day. | spend al sy Ireetime

ploying foctbal

Mulivna: 1'm Aelissa | Ihae in Hove. s rery apar

&?ﬂm.lgowm-mothnﬂu
PhEBut Fm e ywer clcder. | ke Engish
nd History best, For me the most
boring subject is Maths. | hate 1, | ke
Al ‘ve got a dog, 2 cat, a horse
and a fish, My ambebon s 1o be o vt

My hobby i dng. | go rang every
woskend

Sephle: My name's Sophie I'm Melir's

Younge sisie 1'm exactly one yoar
youngers then her. Im the appogke of
Melinsa, | bove Maths and | Pate History.
| love pop music. | waal to be a pop
gnfer one day. | ipend my ewrings
ersd weekerch playing ':rw' "
unging,

Hi ' Jonathan. Pm wxtesn. My home
B im Lewer, 115 3 0mdl town feer
Brighion, | ware 8o work in fims e
cay. 1'd l1ke to be o Siw direcion. Al the
woskends | make e videos with my
frievicty 10y fum, My bavoarite school
subjects ore Feonch and A

| dont e Geagraphy very much

I'ver got & vidkes camena,
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7.8.1.6. Activity 6

a) Coursebook Activity

YRR i dnassiss T don® Bke .o o
1) 1)
2) 2)
1) 3)

1) 1)
5) 5)

7 Talky, this nonade i for you.
. Here you ame T X
i bk COh, thanks, 3
ke it wry much
g o0

My English 5 (Yalgmkaya, Bagdu, & Sazer, 2008)

This 1s the last part of Uit 7. which 15 about ‘likes and dislikes’. In this umit, the
coursebook requires students to practice likes and dishikes by making use of meals, frut,
and vegetables.
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b) Supplementary StudentT eamer-cenired Listenmg Activity

Favorite Season

Time 10 nunutes

Aimis) Students listen to an audie recordng and practice the topic “likes and
dislikes’.

Alaterialis) Workshest

Process At first. students work i pairs and match the words i the box with

seasons. Next, the students Listen to an audio recording and try to fill
m the gaps m the worksheet Then they work m pars agam and
discuss thewr answers. At the end pairs ask each other about their
favonte season.

Resource Sounds of Enghish (Widmaver & Gray, 2002)

[ﬁ:‘ -
K §

Axel’ s Favorite Season l-:ﬁ
N

N
i P W e Wil [ rpie]
o s ¥ (ITuE |
i = ' |
¢ L F 1 iR i F 1]
1 F1cat i (SNFy T
nnrts ¥
W indTER SR NG Sl A F a3
i i i s f.
CREG L L] I ¢ [
W el Wi f A £ A Y | 7 I
1 i SR I Wk i I & - i
¥ » o

7
Adapted from (Widmayer & Gray. 2002)
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Audio Transenpt

m OK, what's Ihe best season of tho year? Mmm lYou?otmm onulg 15,
5 uh.qulen%m{wgm) The best season of e year | dink 18 fall Nmm. Firstof
all I e of uh reflection um, everying 15 dymg faughten. Second of all, un, the colees are
bedutiyl You see i the loaves fuming rom green o brown. Faling Usm, second of al
everyihing's Qg colkoer. S0, you ¢anY o out Mal much (s is good? This sounds raally
really pret to me) | dont know {You can wakch football) That's tug. mwmm
0N your can, throw Rings dround) Emgzx% foometes watching That's protty
mgmmmmwm fime of e Year when you can' make chil?)

(lgter) A | guess thad's .
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7.8.2. Speaking
7.8.2.1. Activity 1

2) Coursebook Activity

2. Listen 1o the sentences. Look at the words under the pictures. ) # = A
What words can you hear? Put a tick ( v ). ‘ (};i
=

) playing basketball ()

My English 5 (Yalgmkaya, Bagdu, & Sazer, 2008, p. 77)

In this activity. the coursebook requires the students to listen to the recording and decide
which picture 1s mentioned m recordmng.
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b) Supplementary StudentT eamer-cenfred Speaking Activity

Informanon Gap

Time 10 punutes
Aimis) Students practice the leisure time activities and name of the objects.
Material(s) | Worksheet
Process Students work m pairs. They should look at each person m the
pichres. The students should find the person, who 15 weanng the
wrong clothing or holding the wrong equipment by discussing with
each other.
Resource JET Speaking Activities (Lambert & Pelteret, 2002)
He's Wearing My Skirt!
Andy

JET Speaking Actvities (Lambert & Pelteret, 2002, pp. 36-37)
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7.8.2.2. Activity 2

a) Coursebook Activity

9. Write sartences about the animals in the list and fill in the chan. i

iﬁdug]wﬁrtﬁ'mlegﬁ b carmotgive milk. It Hkes swimming

|
.'L\.

four legs | twolegs | givemilk Eﬂiﬁilﬁ *J':::’:‘E
dig / £ X R
cat E
wow
duck
hen

My Enghsh 5 (Yalpnkaya, Bagdu, & Sazer, 2008, p. 88)
In this activity, the coursebook requires the students to wnte details about animals anc
fill in the chart.
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b) Supplementary Student/Learner-centred Speaking Activity
Tnterview

[ Time 10-15 mumutes

Aim(s) Students will practice the names of animals and their features.
Material(s) | NA

Process Students work mn pairs or m smaller groups including 3-4 students and
ask each other whether they have a pet and what 15 1ts features and
take notes in the chart they will draw m their coursebooks i the first
part. In the second part, each student talks about their fnend’s names,
her/his pet and its features.

Resource Playway to English 3 (Gemgross & Puchta. 2003)

Have wou got a pat, Ama?
What & i#?
What colour s 1?7
How old B 1#?

— = 3

Name Animal Colowur How old?
/J"fﬁ‘_ e 7 /wn:«fx;s» Sracue ._3
Poaden

Ama has got a hamster,
I+'s broun
T#'s three years old

Pataer hasn't got a pat.

Playway to English 3 (Gemgross & Puchta, 2003, p. 9)
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7.8.2.3. Activity 3

a) Coursebook Activity

A Story
Once upon 3 time ... z
7. Read the paragraphs and match them with the pictures. 3J ’

1. This s Mr Beard. He has got a Tong beard.
He ts a she pherd. He Iikes his sheep and he Tkes

playing the flute, o — e

2. It 3 hot He ts under a troe. He 15 very tired and skeepy
His opos are closed

shepherd

3. There = a lampin froot of him, He likes it
Mr Beard: “Can [ touch the lamp?

< I
I it & magic lamp? @ -

4. Mr Beard “Oh! Who is it? A genie?
Yes, It ks a gende. He has got the power.
He can helpme.”

5. There 1 o witch on ber broomastick
She has got the leamp now.
The gente is in the lamp.

6. Mr Beard : “No! Sop! Glw It me!”
Mr Beard Is unhagpy

7. Mr Beard “Where is the witch?
There isno witch, but thereis o biry.
She has got her magic wand * \M
Fairy: “Tts OK.Tam here. [ can help you”

8, Mr Beard's eyes are open.

My English 5 (Yalqmkaya, Bagdu, & Sazer, 2008, p. 102)
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& Write tru (T) o false (F) f

L. The shepherd has got‘a long beard.
2.The lamp is not a magic amp.

3. The genie is on the brocmstick.
& Biry b gk aanagicaband

g
Ay
: e « 5 %
! G Ataiat I
; e 3\ A
— ' 7 e A
P T TR NN

My English 5 (Yalgmkaya, Bagdu, & Sazer, 2008, p. 103)

In this activity, the coursebook requures the students to read and match the
given in the first page with the pictures in the second page. As a result, they will build a
picture story.
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b) Supplementary Student/Learner-centred Speaking Activity

C: Picture Story

Time 10 nunutes

Aim(s) Students will sequence the pictures according to their occurrence
throughout the story. They wall build a story at the end.

Material(s) | Worksheet

Process Students work m pairs and put the pictures in an order. Each one of
them builds their own story by making use of the verbs and words
given in the box after ordenng the pictures. Then, they tell their stories

- to their partners and discuss the difference between their stones.

Resource Adapted from Playway to English 3 (Gemgross & Puchta. 2005)

Max and the dog

| goss awoy sees  climbs  porden runs away
iswaed dog  looke  downbetma s

Playway to English 3 (Gemgross & Puchta, 2005. p. 13)
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7.8.2.4. Activity 4

a) Coursebook Activity

12. Listen to text. Find the mistakes and underline them & i

My uncle o bus driver. He doem't like hia job, He has got o small bus, It blue
and white, In the aftermoons, his bus is a fourist bus, At noon, it i3 a school b
There are 2 lot of students on the bus. The students Like goin g to difie rent places in
the city. At three o dlock, itis a touristbus again My unck is at home 2 5 o'dock

13, Listen to the text again and correct the mistakes. Write the text again y

|
<=

—_—
14, Read the diabgue and It Then, make similar % . ¢
dialogues. Usa the keywords in the box. \B‘Egj
Ricky : Oh, this rooen s vwry o
There v paimnting
Sandy: They are my mother ‘s paintings She lsan
artist. She has got a loc of off palnts.
Ricky : Has she got wakerwlour palnts, too?
Sandy: Yes she has. Look at this box. There are a
Tot of big and srmall patnforushes in it
Ricky : Whatis your mother like?
Sandy: Sheis a very good mother
Shwr s Frienwdly. She s beautiful, b,

~

;‘&ﬂ - artist - ;ﬁ\{m‘n’ng" fother - prr-h"-gni*hiu 1T uncle - cook
ol - w..'lb.:tv)uu paints - | digital cameras - old- new| |big - cmall pam - alotof
aonall - by brushes CAmeLs knives
ood - Mundl\'-.;_ e " u = ,
Feasutiful . fall - s brong - harsds omw {al - whoe! - furmy
R 115

oo BT

My English 5 (Yalqnkaya, Bagdu, & Sazer, 2008, p. 115)

In this page, the coursebook requires the students practice personal possessions as well
as grammatical review. Then. the students wnte dialogs about the topic.
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b} Supplementary StudentLearner-centred Speaking Activity

Find the Differences

Time 10 munuites
Aim(s) Students will find the differences by using “there 15/are’, ‘“have/has
got’ structures.

Material(s) | Worksheet

Process Students work m pawrs. Each has one card (A or B) and describes the
pichre m their hand without showing the other student. In this way,
thev are gome to find the differences between pictures.

Resource A Course m Language Teachmg: Practice of Theory (Ur, 1996)

A Course m Language Teaching: Practice of Theory (Ur, 1996, p. 126)
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Solutions

1. In prcture A the baby i erving.
2 Inpicture A the mother has a black sweatar; in Pictura B 57 has & whits swastee,
3. In picture A & woman is driving thi car; in pictura B & man is arving
A, In picture A the bullding in the background RS fous wifidgws; in ploture B i1 hes seven windows
&, In picture A the man in the foreground has 4 hat, ' == =
8. In pictura A tha man directing the car has striped tousers; in piowre 8 he ke white tousers,
7. In pictura A thie waman in the foreground has king hae in picture B 5ha has shart hair
d. I piciure B there is 2 whealharow on the seaffoking in tha Backgraund.
5 Im picaura A the farmber on the doar is 118, in picturs B it is 119,
'O In gecture A the man on the lsacer has & TR, in picture @ ha has 3 iong-sissyed shir
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7.8.2.5. Activity 5

a) Coursebook Activity

16. Read and match the problems with the remedies, g - ’ —
Then, make more dialogues. _},‘ ! b

Problems Home remedy
1 have got ... Yo dhould ...
a stomachache. cat chiden soup.
a sorw throat drank bindon va
s cold, drink ment and Jemon ten,
put on warm dothes and go to bed.
wat frudt and vege tables.

TASK: Find out a home remady for the flu and write it down.

124

My English 5 (Yalgmkaya, Bagdu, & Sazer, 2008, p. 124)

In this umt, the coursebook covers health problems and giving advices to those
problems. In addition. students revisit the names of body parts. In this page. students
shortly review what they have leamt in the umt.
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b} Supplementary StudentLearner-centred Speaking Activity

Informanen Gap

Time 10 punutes

Aim(s) Students fry to guess the nussing words related to body parts m the
SOng.

Material(s) | Worksheets

Process Students work i pawrs. Each has one worksheet (A or B) and each

worksheet has different missing words of the same song. They wall try
to guess missing words by ElSl-:LDE questions to herlus pariner without
:hu:nmns the paper in therr hands. In this way, they are gomg to find

the missing words in worksheet.

Resource A Coussein Lansuage Teaching: Practice of Theory (Ur, 1996)

Worlsheet A

HEAD, SHOyULDERS
KNEES AND TOES

Head, showalders, el roes,
Erees and toes,
c shoulders, knees, and toes,
Krees :r1|:I TS
Fvies amd ancd mouth and
Head, knees and roes,
Fanees el

Super Songs (Oxford University Press, 2003, p. 9)
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Worksheet B

Head, . knees, and toes,
and toes,
Head. shoulders, knees, and
Knees and tocs.
. and cars and and nose,
Head, shoulders, knees and toes,
and toes.

Super Songs (Oxford University Press, 2003, p. 9)
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7.8.2.6. Activity 6

a) Coursebook Activity

A day of Lsars
” "
11. Look at the pictures. Write p hrases or sentences and fill iIn the blanks. ": y

1. 1= erght o' clock.
She ts having breakfast now

134

My English 5 (Yalgmkaya, Bagdu, & Sazer, 2008, p. 134)

In this activity, the coursebook requires the students to wnte phrases and/or sentences,
which describes the picture and matches the time. They are able to complete the story by
writing the sentences next to pictures.
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b) Supplementary Student/T eamer-centred Speaking Activity

[ Matching
Time 10 nunutes
Aim(s) Students practice daily routines and time.
Material(s) | Worksheet ~ B
Process Students work m small groups mcluding 3-4 of them. They wall look
at the pictures, which shows three different tmelimes and discuss what
happens in them Then, they read the texts below and try to guess
which text belongs to which picture and wnte the name of the child in
2 s the picture under it. ~
Resource Plavway to English 3 (Gemegross & Puchta, 2003)
Find Linda, Christine and Sally.

t..-"- .'
ierrrer]

Playway to English 3 (Gemgross & Puchta, 2003, p. 31)
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Text

A)

Linda gets up at seven o'clock. She has breakfast at half past seven.
She goes to school at eight o'clock. She comes heme at half past three.
She goes to bed at quarter to nine,

B)

Christine gets up ot eight. She has breakfast at quarter past eight.
She goes to schocl at half past eight. She comes home at four.
She goes to bed at half past nine.

0

Sally gets up at seven o'clock. She has breakfast at half past seven.
She goes to scheal at quarter to sight. She comes home at three.
She goes to bed at nine,
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